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o \ - INTRODUCTION

o

Bibllotherapy Defined

To' most perle, blbllotherapy is an unfamlllar

" term. Eleanor F. Brown, in her bapk Blbllotherapyiand Its

Wldenlng ImpllcatloAsK has assembled some helpful deflnl-

“tions. Webster's Th&rd, she notes, defines blbllothe;apy

e‘lutioﬁ'of personal problems through directed reading'“

. ) AN .
Brown gives a
3

-~

“Blbllotherapy is the non-medical use of books as’
therapeutic aids in) the emotional stabilization pf un-'
happy and worried children in a normal classroom envi~-
ronment, prov1d ng the child with books which concern

them.“

And| Brown commenfts, "In this definition we' have the non-

medical or guidance approach as teachers and librarians

L]

apply it to children" (2 2).
J?\\

' The Libraty As’ a Therapeutic Experience,’ én
_article/in the Bulletin of the Medical Library Asso-
ciation), July, 1959, Ruth Darrln, editor, on page 2
charactierizes blbllO erapy as 'a treatment of illness

y the /use: of books and other readlng materlals'“
2:2) .- .

efinition of Sister M..Bridget's, as

_ problems 51m11 r to lhis own and 1ett1ng him abreact to

N




The Problem

and emotlonal problems confronted by t\g elemh
dent? A teacher is confronted with children in hlS class-

¢ room who are bothered w1th various kinds of problems.. No -
matter how big or-small”theV'may be, a child’s'conflicts - /l

\

~are very 1mportant to him. A young chlld .cannot readlly '3.

\
standing teacher the Chlld can'recog ize hlS troubles' and '

3
F

who does not egpress h1mself Verbally recognlze his problems

and\sane them° Even though the- teacher may be*’ under- .

) stan_1ng, he Stlll may not be able to reach the chlld '

. ) ! o
>ther method is needed. The authors of this paper feel

)g - =

'bliotherapy could be a technique to use. By using

taken out bf its confext and set a51de to be. looked\\t to -

find out what is bothering the person. ,
\ . \ - N . 5 RS ";?.x,‘:_.#:?
\\\\K , peflnltlon of erms . ) CT i
Ly N o The fol owing paragraphs will deal wit the defl i-

R \\\tion of terms aséeclated with children's problems.

~ "Hypéractl.lty,? or "hyperklne51s," is one m n1fe -

dlSablllty in ol 1ldren. Hyperact1v1ty may also b
termed "motor di inhibftion." While it is natura
- for most children to be, actlve, to move theix arm
chan@e positions frequentl,

8

~

,ot.Suitable to the situation.

»

\
I . ‘ -‘ e R .
1 ' \\hvﬁ;./-ii'i o \ ;;.'

;deflne the problems he- has, but w%%h the help of an under- \'\\ig

p0351bly find solutlons to’ them. But how does the chlld | ~Q_




. self and his potentlalltles" (l4.3)>

‘ Scope,of Study : . _ .

"motions (5:244-46).

'Motivation is the forces that promote action toward
attaining goals and obtaining results. The practicaZl
‘art of applying 1ncent1ves and arousing interest for
the purpose of caus1ng a pupll to perform in a desired

. way (8:102). .

«

"Emotional Adjustment is the process yhich’leads-to :

individual behaV1or approprlate to)correspondlng physlcal o

~

development" (8:87). >

Interpersonal Relatlons/aeals with four skill areas
people use in order to develop a meaningful relation-
shlp. The skill areas involve the following steps:

1. Knowing and trusting each other.

2. Accurately understanding each other.

3. Influencing and helplng each other.

4, Constructlvely resolv1ng problems and con- /\
flicts in ‘the relatlonshlp (L4:11). %4/

Daydreamlng\hs a sat1sfy1ng 1maglnat1ve fulfillment
of desires. It is an escape from_ the difficulties/of
real life into & realm where all obstacles to success
can be ignored or effectlvely surmounted. It provides
relief from frustration and .conflict (8:102): '

Self-cOncept relates to/“a person' s.oplnlon of hlm-

Vs

R _A value system can be defined as a‘method in which

a person’places some amount of worth, esteem, appre01at10n,

f .
or some type of slgnlflcance on a concrete object, an

abstract 1dea, or a characterlstlc (14: 3).-,?*
N :

+

v .In this paper'the-authorsvpian to research the field
of b'bliothefapy,and how it can/te applied to the elementaryv
classpoom.  We are concerned with grades kindergarten

through sixth. After familiarizing ourse%yes with the sub-’

ject |of bibliotherapy,/ﬁe'plan to develop a bibliotherapy
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library iéwhich ‘the"teacher 'and ‘the "school 'librarian can é,

helpkthe tudent recognlze and solve varlous problems that

"are 4i sturblng the child. The 11brary will be d1v1ded into

o

- oateg051es of various behav1oral\and emotional problems SR *

that ar faced by elementary children. Guidelines will be )
Y

‘ presente \to sensitize the teacher to\the use of the bib~

llotherapy llbrary 1n the. classroom.ﬁ Also,,guldellnes w1ll
/

be developed for student recognltlon of problems. A format
w1ll be presented so that the chlldren of the classroom _
w1ll be able to use the blbllotherapy llbrary effectlvelj..',

N | Once a Chlld is able to use thlS type of thera-

peutlc llbrary, t@e teacher must be able to evaluate the —

'\(g,,g

1 blbllotherapy program 1n relatlon to the Chlld use. ‘The

also be-helpful'to flnd tut'lf a chlld is benefiting from

student must he able to evaluate hlmself to see if he 1s

benefltlng from h1s readlngs. Parental evaluatlon will: M~
\

LI
N

the blhﬁlotherapy program. |
coy \
As mentloned earller, the blbllotherapy llbrary is

llmlted to the klndergarten through sixth grade. We w1ll

'not attempt to develop a llbrary for the mlddle .school and S

Ao

| secondary level Our experlences lxe at the elementary .

grade level~ where we want to concentrate our efforts for

o)

“helplng our students develop 1nto healthy human belngs thatv

w1ll survive in this world of confllct” P "

v
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REVIEW OF RELATED RES CH AS RELATED
TO THE ELEMENT STUDENT .

Cy

Thls Chlld Just_/

important things. A v1ct1m of this

We a ree with Drx, Lendon-Smith, a Portland Oregon,
edéatrlcla ’ who in an adddress to a group of Washoe County

at. the Un1vers1ty of Nevada, Reno, on February 4,
1974 mal'talned that hyperact1V1ty is "chemlcal, genetlc,-
connecte w1th blood sugar and d1et and self-lmage."l Dr.
g Smlth says that a hyperactlve ch11d is one who is unable o‘
shutﬁo_t message% comlng to him from a11 d1rect10ns.r Dr.
Smath's advice to' teaohers is that in deal}ng w1th the
»hyperActlve child they should understand the chem1cal |

. / 1
nature of the problem, help the child's self image, consult

wi tz doctors, and prov1de a varlety of ways for the child

to /learn. ' -
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Motlvatlon" _
e - . . /

B -\‘ . \ .. . N ! b’
" For years, QsYChologlsts have’ gener 11 y assumed‘_ . B

that chi dren str‘ ve to master thelr env1roum nt because

| they are rewarded for such efforts or because‘su h efforts
s o .
help s tlsfy thelr aggress1ve dr;ves. However,

Robert W. Whlte has proposed &hat the chlld's mo- _

- ~tive for achievement is-more intri ns1c and closely . 'L_ L

7 tged to his developing sense of ‘self. It reflects a. -

/ b sic need to interact effectlve}y with the enviren- ..

ent, 1ndependent of approval or d1sapproval, or, the ‘ e

eed to sat1sfy-aggress1ve motives. White-calls,this, L

-~ intrinsic driw ? for 'achievement effectance motlyatlon* e
‘because of the motive to effect an ‘act. . Piaget . . . o0

assumes a similar view of th- .child's, 1ntellectual S §

motlvatlon. - e e - o

- . ’ v . ° C . : Lo Y

%

' Effectance motivatlon would seem to be at the root ' : -

v . of thé development of competence ads a personality  ° e
trait. The child becomes competent at wr1t1ng his -
name because of his rnherent.deslre to master the .task _
and advance his skills. The child has-a need for com- - .
petence. ' . - ) R : )

A . v
e N v 7t -

Effectance motlvatlon is a’ major orce in develop- : o
ment because it leads to the learning of new*acts,.‘ e -

 skills, behaviors, ideas,; and concepts. Early en- -
couragement and independence seem to [strengthen this N

ex1st1ng desire to achieve competenc_ (17: 289),_pv i. g P

- //fChlldren spend a lot of;tlme rn ctgvitaes'such'as ' ‘{”e

crayoniug; oainting}-reading, and model'bgicla§. The |
iactivities‘are classified as achievemen act1v1t1es.f _iﬂ} ! .
‘_\; "" * The children's high achlevemen motlvatlon seéms to ) ;53‘

be a direct result of parental treatment of ‘their N -

I~

efforts.o . v

S~

L
P

Encouragement. of mastery as early as infancy &lso 0
increases later achlevement/motlv_tlon. Children who
were encouraged in walk;ng, talking, holdrng -and o
carrying objects achieved more than children who-were . ./
not encouraged to 29/9Xese skills, Accordlng +to Kagan
and Moss an individual's strong tivation to achleve

“in 1ntellect/ al 'activities is most Gften retalned _
Athroughout llfe (17 289).{,A L S . -




~

i§i - Emogional‘ﬁdjustment fﬁ
Accordlng to Jengéns and S acter, srx-year-olds’

.show an 1ncreas1ng 1nterest i ath., The s1x-year-old is.

. -
o
@ . . " .
. R . i @ : . o
‘ : . |
‘
.

beglnnlng tO'reallze thathdeath 1;?a-part of llfe._ Hes
knows that old people, and pets, d1e and will ot che.
bacb. Slx—year-olds worry about therr parents dy1ng and
leaving them alone, partlcularly if there has been a death

‘ " in the- f§h11y or someone. they haVe known d;es. Follow1ng

LY . ) g & . 5

o an experlence w1th death, a s1x4year-old may become pre-.. =~ |
g, . (.vn. . ﬁ‘. . ’ .

) occupled w1th funerals and graves.r Chlldren of thls age
O ' are. now able to relate td deathxand kllllng. They are )/( '

e unable to realize that they will d1e some day The attl- 77,}

T , . (o
tudes/pf the people arouhd ‘the 51x-year-bld W1ll help h1m T AR

v to haVe a greater understandlng of the subject of death *;'

3 ek
Vo - N - . .

(12: 145). . P

A chlld of elght rea11zes/at thls age that' all

-t . »" o - . -Q

._llvmng things dle and that he, too, w1lI dle some day.l'An, L

° -

' *1nsecure chlld, or One who has~had a traumatlc experlenCe
S ; ; 5
~<\\\\\_ through the death of someone close to h1m, may deVelop a - e L

%

‘ - fear of death and w111 need help to overcome it. Chlldren S
5. ¥ : .
o . G i

‘of this age level may, show interest, in deFalls of’ burial.. '_;1;7

;h(( nMcA"The att\ﬁudes of adults and rellglous J.nterpretatJ.onsg

. 'ﬁ‘- 5 glven to the, e1ght—year-old may have an effect ‘on the )

%”‘ oL "chlld‘s acceptance of death as a part of 11fe, or 1ntens1fy

e . - /..4. b o » . ) . ‘
: fear. e D T ‘ _ﬂ° N

Y

L4

DA Many’cﬂiL’ en in'our world today are growing up in. .




fa/divorcednfamily*situation. Divorce 1s usually ‘a great

v emotlonal strain on the child in his enV1ronment. ‘Accord-

» n

1ng to Jenklns and Shacter, “many chlldren w1ll experlence"

the need to adapt to a new family unlt as parents dlvpkpe

'remarry, -and someE/mes even dlvorce aga1n" (12:10) . With

~. —

the change in mofal values, emphas1s on. marr1age 1s not as‘“\rsr;

‘ "tlmportant as 1t was ten/years ago. Many chlldren w1ll be ‘
) 11v1ng 1h a home where the parents are not legally'marrled ~ d .;j

4

Th1s may ‘ox may not haveLan effect upon the child. The .

chlld will also have to cope w1th new brothers and SlSterS,

parents and’ ‘relatives. As new famlly relatlonshlps become. .

. s ,
a part. of the child's env1ronment, he is often confronted =
» & , S
by neWsloyaltles within h1s new famlly (12 0). e v,/
X ,

A;physlcal d1sabllyty causes many problems for a’ o S

o young fhlld Even though the problem may "be only a mlnor

. \ . .

*|" one, 1t may be serlous 1f percelved by the chlld as a e wEL L e

n . *a
.

barrler to h1s self-rea11 tlon (ll 253).

l' v‘d't
. ' such as. cerebral palsy, crlppl;pg, eplleptlc selzures,
\ ‘ o A ¢
R bllndness, deafness,fdlabetes,\a heart condltlon, or anyq‘ \\\\
| K

+ other phys1cal hand1caps may suffer from emotlonal dlS-

Youngfphlldren/who suffer from phyg;cal hand1caps

- _ ’turbance also 1f they do not recelve 1e support and gu1d-
g ' ‘ ance they need Chlldren w1th these handlcaps need speclal
| help to meet the problems they faces It is up to the ,
e parents and teachers -to help pﬁyslcally hand1capped’?hll-

\~\

“fﬂ T dren accept thelr d1sab111t1es and frustratlons that_go A ','

s \along Wlth the dlSabllltleS in’ a reallsE}c manner.

, .
' : - . )
- v{ PR o ; & 12 I °
. ) L] v L
v - o o PR . . . . .
~ '

e




With the help of caring parents and teachers,‘handié

Y

capped childrén cai develop healthy personalities by being,
T L |
. accepted -as "normal" in other phases of their life. They

-should be encouraged to become involved in activities of .
- o L L :

1" children as much as possible. With the’help of

become as 1ndep"dent as posslble and develop the1r own

speclaltlnterestsvan -abilrtlés. aIn.turn, this w1ll lead

S

.to the deVelopment'of a'pf 'tlve self-1mage, and as they
grow older, they will lSFrn to’b ‘me self-rellant as much

as poss1ble (12 269,272) .

i
\
patterns among chlldren. It is a characteristic of/’
peer .relationships. As’ children ‘become more stable in
theirﬁlnd1v1dual personal'characterlstlcs i i

character (17: 422).‘

Friendliness. or soc1ab11;ty is a.tralt which~indi-
cates self-confidence ahd mastery 'of soclal reallty.
Social reality seems to promote acceptance by peers.
The ¢hild who is ‘outgoing -and ‘socially. sens1t1ve, who '
expresses kindness and who is .willing to‘both give. and

- receive fr1endly overtures from others"” 1SOUSually well

ks

atcepted in his peer group (17 422). . aa N -

o

ObserVers‘bf fr;endshlp groups among chlldren have'vpu

noted a number of s1m11ar1t1es aﬁong members. Such s1m1-..f'

‘ e

x.larltres reVeal whlch klnds of‘charachristlcs chlfdren see

,as 1mportant in thelr ch01ce of companlons.” f% .

Tbere re a number of 51tuatlona1 factors 1nf1u—

[N

PR
-

"-enclng cholce of frlends. Mutual frlends tend to resemble ‘

AN !

each other in s001oeconomxc backgrounds, 1ower-class ch11-'

. P
,Q f
. s ™

.dren belng frlendly w1th~others of the same status (17: 424L'x




B Sharing is a very important part of learning, es-
pecially in a child's early years. The child has to be

‘0 A\ d

taught to get along glth his peers. ) ' ’ "‘-

L 4 o . - Sharing work better when a parent sees his. chlld

‘as neither an extenslon noxr carbon copy of hlmself. ThlS
means he doesn' t see hlmself as ownrng his chlldren, but

sees his children as owning themselves. anditheir‘feelingi
w
He does not see them as objects to manlpulate, but rather as

¥ v

persons distinct in their own rlght. o I

~ LB

Whenever a child feels valued.and loved, he wants

AN

v % l

to share and cooperate. He—ls more 1nterested in talklng

/ ; @ » oA

about th confllcts. Warm, pos1t1ve relatlonshlps already .

est lished make it ea51er to put the mechanlcs of democ-'

e discouraged with themselves and refuse to ry. Instead Ll
' - .of the child revertlng to the daydream stage they are, - .
- apathetlc (12: 266)‘\h e ; coel e

Most children that are‘apathetic usually come from .

'.poverty-strlcken rural communities. Many are 1n poor phys1-'

e

g ‘ ‘cal condltlon, labk muscular tone, ‘and are often fatlgued.
- ‘Frequently, thelr parents,\too, are 1ll, and. because of

i

) A R
‘ifllness or' 1nadequacy, unable to glve th\xenc\\ragement and L

emotlonal support Whlch chlldren need. The children seenm to .

'g . 1

have such ‘a poor self—lmage that they no longer try, they ?%7 {h

just glve up (%g 266). . fy ;; .

P .

$uch chlldren are a responslblllty of the communlty

» » that has permltted neglected areas “to continue to exlst.
e L : ‘ ot 3




‘Before these children can become alert and motivated to . do’
“schoEI’work, they need ‘attention to thelr physical needs,
correctlon of their physlcal defects, clothlng to Encourage

-

greater Self—respect, and then, gradually, experlences in ﬂ
ridentlfying themselves as and1v1duals, Their apathy toward_v -
school can only be changed as we help them develop self—. -
respect and a self-lmage whlch enables them to- bellevg'tg

ESA

the eflort of learnlng is worthwhlle because they can
" 4learn (12: 266). . : \ ’
Children should feel very fortunate that they were

‘ chosen<to be adopted A ch;ld should feel 'secure in that N
N

g

no al en 'ronment. Some adoptlve 'children later in llfe

/thelr natural parents, even though they have llved a very
<(r/secure and'normal llfe w1th thelr adOptlve parents and
-relatlves.' .Some of these adépted adults spend a Iot of
'_tlme, monef’and éﬂergy trylng to f1nd their natural parent&
'~but much too often the end result is frustratlon. '
All chlldren need to be loved, wanted, and to know
‘that they belong and "are accepted by a famlly unlt ‘and
,thelr peer ;roup When a new child is born 1nto a famlly,

‘it often results in s&bllng r1valry and jealousy. The

”?j_cﬁlld w11l often xevert to chlldlsh ways and baby talk for .

\

attentlon. Many parents are constantly comparlng and maklng

vqhelr chlldren compete W1th éach other. ThlS constant come
: T~

%arlsOn often makes thé chlld 1nsecure and resentful

.




towards his brothers or sfsters{(lZ:ZO).

v

'Interpeysonal'ﬁelations
\_‘/

: . -
*In the\egémentary school, many chlldren resort to.

physical and verba ghtlng'rather than dlscusslng thelr

3 . . .
, SN Lt

differences in a peaceful manner.. ‘They find 1t,eas1er to

\ﬂslug it'out"'and then blame the othe'hperson; The ch11-'

‘dren*involved are on the defens1Ve rath than aoceptlﬂg

& -% A

‘\' thear own faults.- It 1s(hara for chlldren to face,up to
\\ thelr wrongdolngs and admrt that they need correetlng., Tt
‘ ; qn also be hard;fbr a teacher toih;IB\B>0hlld recognlze
| hlsiflaws in- relatlon to gettlng,along w1th h1s peers.' It
can~at tlmes be nearly 1m90851ble for an adult to reason

;' wlth a chlla, 50. ano;her method is needed.~ If a ch11d can [

/P

e

be helped to 1ook at hlmself as a frame of referencep very

»

often a‘flght—-whetherIVerbal or physlcal--can be elimlnated
"If one chlld can help hlmseif maybe he paP help another VA
from his 1earn1ngs.« .

; Another\ oplc .that enters 1nto 1nterpersona1 rela-

<

tlons is the m1g'atory ch;'d. Migratory chlldren need heip

Fol—
t_1ow1ng 1s a 1lst Df some of thoamasks that mlgratory chll\\
'ﬂren wears . . | h>- o o -” ' }"fx\ \\g CeN

N

mask of periodic tuning'out‘ordhyimfmﬁngfh

DS



/

"Its orlgln is generally env1ronmenta1.

- The ask of nonverbal behaVlor. " The or1g1n

-

again is generally enV1ronmenta1. The house-
Aholc may be nonverbal. The children are non-
verbal with adults but- verba1 with peers.'

~

Non erbal responses cons1st of shrugglng the <

| sho lders,~shak1ng the head, or p01nting.\\

, The mask of, hOStlllty or belllgerence. .Th-s
ma orlglnates from- soc1a1 or econom1c situ-
_at ons. Poverty can cause hostllity and bel
ligerence,
scan.cause

"1ty, belllgerence, or negat1v1sn;

The mask of b ank stares. : Th1s mask can be

caused by

become labgled.als slow learners or orwnic; ,

(1:57-58) .
.Underneath the ma ks, migrant c‘lldren hare-jv .
strengths that go unrecogzlzed | '_‘; the strengths«»/’
range from eagerness to plFase, e1ng |

»

loved, adaptablllty, perce tlyeness and sens1t1v1ty, des1re-

_for an edpcatlon,,qurlos;t ' entQuslasm, and the-fact that




séess a culture of their own. - = !

‘Ida Browniee'Bragdon suggests nine waysbto‘lift the

: BEN Lo _ , 1
Blot.out failure.. Let the child have success..

¢

experiences in schodl.

,Accept the language of m1graTt children W1th-

out r1d1cu1e. Tralnlng is nTeded to enable

them to master standard Ent llSh.

~

"Treat the chlldren with ¢ pass10n and under-

'standlng. P?alse the1r a h1eVements and pro- .

) V1de them wrth act1V1t1es to 1et them use
-3 . o - A
thelr varlous ab111t1es. oA T
. A‘ ” ) N .
; Involme parents in the Chlld 'S, training.-;g’ L

4Upgrade teach1ng methods and curr1cu1um for

 the mlgrant chlld

"AiioW‘young m1grant chlldren ‘to v1s1t w1th
'“older successful m1grants as a means of»
motlvatlng younger chlldren.

Encourage m1grant,ch11dren to talk by pro—

v1d1ng expe%?mental top1cs and activities

'and by belng\an\attentlve 11stener.' Talk to R

\

them in complete sentences and teach them- to

answer in sentences\or acceptable phrases.

4Get to knowiiﬁﬁ’mlgrant ch11dren as indi-

~viduals and aﬂsume they can 1earn.
'W'Teachers should try-to overcome their short-v

. ~

com1ngs concernlng deallng Wlth the m1grant

i /18




~child (1:57-58

The topic of teacherrpupiv conflicts-also enters

into interpe sonal .relatiodns

[

* >CarI\chérs emphasizes that '

: . . \
acceptance 1is very‘lmportant between' a student and a

b i A et
3

teacher,.: If the factor of acceptance 1s not\Present, the/’

LT L

learningienv1ronment is limited. FollbW1ng are some assumL—
‘. ) » 0
Ltudes that are related to acceptance:

w8

tions’andvatt

R T
SR W

=

G0

l. | The student wants‘to learn, and the teacher' s

-

‘| job. 1s to release motivation from within the

e
student’ . - ' - ﬂy'/

LA
e

ot
PR

e T

|The student 1earns most slgn}flcantly when

tﬁ »

v
.
=
k4

the content is seen by the student as rele-

vt

g

vant and 1nstrumental to h1s own goals._

e

e
T

ST

3. The facllltatlon of learning rests~on“ﬂuz‘

A.nature of the teacher—student relatlonshlp.

Learning"is fac111tated by a non-threatenlng,
. 4 .“(Z'

acceptant relatlcnship. There are four
characteristics for an acceptant relation-.

" ‘ship betweeh thé teacher-and the'student?

a. .The teacher values'the student} The

\

teacher cares for each student as an

;ind1v1dua1. ;

.

'The teacher trusts the student. The

teacher belleves that the student has

the potentlal and des1re to 1earn and

grOW. S ;"‘" ! "<~ » / N

' The teachet - empathlzes w1th the student.

.‘.“ -




e l If a teacher acted according to th
\

‘ assumptlons is h1s everyday teachlng, ther
“the frictlon there is. between/many teacher

“
Today,‘students needra one-to-one relatlon

/
\ -

'teachers, but 1arge class s1zes 11m1

, the ‘teacher can spend w1th an 1ndlv1

';the quallty of educatlo ﬂ .
]ess 1n

Teacher w1111ng

t,‘tif

'vidual, student also p&aqs n impprtant

s . {“"'
i‘teacheerupll confllc 3 ja&hé‘

in worklng w1th studen s i ’cauéfwgij'

"' child know you care ca ‘éery oéten break

"tenslons whlch 1ead tolconfilcts.‘ Constant

~f11cts cause the 1earninp env1rcnment to bev

“

,‘;jTeachers w1th an honest fffort can str*;e foL pos'tlv

I K

.,{vlearn;ng.. A pos1t1ve le%rnlng 51tuat10n'can
: ! ' ) . o ) .,. ‘




©

R Daydreamlng, if rt 1s 1ndulged in often enough, can

 become” an habitual pattern of response.| It can be a’
way of avoiding, at least.in thought, something'diffi-

- cult or drscomfdrtlng (12:253) . . oy : C

Why does a chlld daydream° When it is posslple to
obtain a detq1lea picture of how a child has grown,-
veloped and Yivéd, clues. are usually apparent which
help the parentﬁor teacher in understandlng the dis-

turbing behavioz. . Sometinies the problem does not lie
‘with the 'student but with the parents! unconscious ,
expression of their own problems and’: esultant tensions ’
in the relationships within the home. :
’ Such a concept may nqt be.easy to anderstand and

su¢h a situation is certal nly not easy to resolve.
,*\' So&etlmes outside help from a. psychologlst is neces-'
’ (12 253)- - s . » : t

. Jv | | soEoNe

‘ When we dream'we are trylng to work out our feel—
angs.~‘Dreams are never SLlly,‘even 1f they seem to make no .

¢ NE
,§ense at all. Dreamrng helps us to. solvé“problems, to work

[

b
i . -

ﬁout thlngs that are botherlng us.f Usually we don t have to _

\ K
-
_“try;to flgure themaout, Just dreamlng often\m\ke\qus feel

better.. One thlng we do ‘know is thaﬁ“dreamlng 1s very { V

B \*.

bortant and good. It helps us 1n many ways. Good dreams

"

e nlCé~tO thlnk about when we wake up.‘ o _;;',‘

=Y
e

. Daydreamlng is another way that we w rk out’ feellngs .
N .y

g that bother us\\\Daydreams ﬁelp us to feel‘better about

N
urselves. They can glve us more confldence in ourselves.

.\\

They help us get over” “bad times when our feellngs hurt too

) i
X . ! . t

much.., R o _ . ‘ ‘
Daydreams usually"happen whenwwe are~alone. 'Wheth=r

we are dreamlng or'not belng alone is Very 1mp¢;tant for




. L o | o | T L ‘:;:; ng

- ourffeelings.c~

DeVeloplng Self-concept

. ., A.chlld acquires hi i

1nteractlon w1th h1s famlly from b1rth, hls‘peers, and th

t

_teachers. These people all play a part 1noa chlld's deVel

1n a healthy manner. H1s behav'or deVelops from his culture g

~and family group;‘ o A ’.' . ,} .

A chle's famlly llfe ‘ffects h1s development as :/.:‘
the child is 1nfluenced by hrs parental background famlly : x 'iA'
composléion, personal‘characterlstlcs of parents, parental oo f.'

~\att1tudes toward chlldren, overt parental behav1or patterns,
"the chlld*s\orlentatlon toward parents and s1b11ngs, overt

; “ %\ - \ » e R
chllé behav1or toward famlly members, and personal charac-

‘_terlstlcs of the chlld The amily is the greatest 1nflu—=ﬂ B
"ence on the Chlld's early development of‘hls self-concept.b.J& RO
v t :V 'M:-»,“ {

4/" Soclal and enV1ronmental factors play a part in the kf SN

, v

formlng of a self-concept also. The/parents and early

teachers play an essent1a1 role 1n show1ng respect for a

'
\
oo

°

:f chlld -and: reﬁognlq;ng him as an 1nd1v1dual. If a chlld

»vvyasea healthy toncept of h1mself then he sees hlmself as R

. - . i

belng Worth somethlng and he values h1mse1f.

o

IR A pad \\a o ‘ '
f// » ﬂ/gﬁ".. 5 les\haVe found that the very young yearsaof a

| chmld's 11fe are very 1mportant 1n acquii;ng a self-concept.,

A healthy concept stems from parental warmth, clearly. ";;




st

\~ B needs help in the

S 1;‘ 1
espectful treatment from others. By

/ the tame a’ chlld has reached mlddle chlldhood; he has'

-

esteem, apprec1at' ¢ OX some type of s1gn1f1cance on a

L]

concrete object,/an abstract idea,:or‘a characteristic.’-
Flrst o,'all, values are learned, not taught. ;ln
order for a child to be able to cope w1th himself, h1s en7~
: v1ronment, the people he comes in contact w1th and who in-:
fluence hlm, h1s early educatlon, and world happenlngs, he

needs to deVelOp a system of value .hlch*he‘llves by.

‘These values are not meant to be stagnan and.riqid, but

s ™

fflex1hle and subject to change., As a chlld.learns and

_ /.
: ‘JllVe\by. But 1f the chxld is not w1lllng to ;hange/hls

. \
values, then he 1s l;mltlng his growth towards” being pro-
| -

-ductlve. o : B S : L . : ,

Rl

. . " /~ % ) - e N
N In the process of developing a value system'a child

1

vmust be able to clarify What'he values. A teacher

‘ '-can help a chlldtflnd and learn his v lues. 'In order for

a Chlld to be ab.

™~ steps lead to vd




.Help chlldren make free ch01ces whenever pos-

o 7

81ble.. =

Search for alternatlves in ch01ce~mak1ng

o 51tuatlons.-

Welqh the consequences of each avallable

i
~

alternatlve.
Con51der what children prize and cherish.
3 S
Publicly affirm the thlngs the chlldren o
t\ . . , ) ) i v i

~value. , ‘

'Do somethlng about the chlldren S cholces.“"

‘ .3
P

- Put thelr values to work.

"

Conslder and strengthen pos1t1ve patterns in

the.ohlldren s llves. o ?ff'ﬁ L

o’

fAn artlcle from the March—Aprll 1976, 1ssue of

Today s Bducation does an excellent job df explalnlng what

,W.can happen 1f a chlld 1s not allowed to. follow the. seven,

e \

steps above in value clarlflcatlon' v ) LT

.

Censorship imposes a value systeg/on students, it

does not help them make their own. ‘%t teaches them to
narrow their thinking into prescrlbed channels and to ~
avoid controversy, it does not teach" them to search out
and examine all the alternatives to a problem before. :
they make a decision. Censorship-teachers a studernt to
respond to the world's problems’ with conditioned re-
flexes, not with creatlve, thoughtful ‘responses. It
denies students the opportunity to respond creatively
‘to life's problems with their own code of ethlcs, and,
since respondlng to life's problems creatlvely is part
~of1bxung, censorship thus deprlves students of the
chance ‘to live fully (6: 54). . :
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OTHERYZX\TTI.TUDES THAT ‘MAY CON:I‘RIB E "

. ,
\, . _ B .-
a o .8

_ JlReadJ.ng 1swthe mostguhiversally used subject ’}5

-

o
3‘

&

For chlldren tg,have a~gocd attltude tewgges read—

~.

1ng, they must/be 1nterested 1n the readlng Taterlal that

— is being used. In a study by Cardlnal St%lt h College, 1t

/ ot e

- - -

is suggested, although nof’statlstlcally pro n,_that“'- ‘*k‘ﬁ 3

-

'7//K‘, adapting readlng materials to chrldre s 1nterests,_i"f
presenting more subtly the redquired reading skills; and
adjusting materials -tos,students' reading levels will

foster more favorable attltudes toward read1ng°(3 3) . i
¢

° ] o

-Also accordlng to the Cardlnal Strltch study, - ,_.--.ﬂ§si
~ e

ae
8~
-

good readers tend ‘to. have better attltudes toward . Jn,5

: educatlonqégiu remedial, readers.r The  téeacher appears
to be the tical fagtor for llking 3r d1s11k1ng B

o .

Readlng has an advantage oveér - dlrect humanJéommuni- Ve

‘ cation because’ it is not as 1ntEu51ve as the spokeh sere A
.. word. It is possible to read, with 'much less. defenslve- ~
'ness .than -it is to communicate directly ‘with another. ot

g o®. i N |.'¥

subjects are/depeddent upon - feadlgg” (53 3) 52 S e

: -school experlences (3: 3). LT . T

P : : VST I

taught in thelschqols. Other subjecta 1nterrelate, but the h-\'"

G- - ~ ..

wperson.\ A- book isymuch less threatenlng,‘much less . .'”’fﬁﬁ :

demandlng,‘But still can offer much in thejway: of a R
communlcatlng human Slt% ations and allow1ng the- reader T
. to apply them to hls/her realétxh(lﬂ-ZQ). f— BRI

. ’ TS
- N AR T

J;= o If a chlld has d#kflculty in readlng, he should be‘
oy
tested and 1f the testshproup he has a problem that ‘can be

o

_correctea,‘he should\see a spec1al reading teacher. A"-' RS

{

I = . l‘. P \'4‘
chiid wé problem musté/lso have " help from h1s teacher A
TR

qu pargﬁty} ggfmust hav

<

feellng«of success from other'

- areas td é0pe W1th1h1s readlng dlf@ﬁcultles.r R ~: j,:' e

’ -./r"'

n addltlon to attltudes’towards readlng, raclal

. . :
. v -t .. o -

. ~ X . - R «
. » - [ N . . - Y < “
Ay, “ ) oo .
. P L - ’
a . . . . -

. 1://

LN A TSI
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:’bac gqoundAplayslanllm ortaht part., A teacher whose class BRI
contalns chlldren of varlous races needs to createla class- A “t”f

~ 4

’room cllmate that mlnlﬁsfes prob&ems that otherw1se mlght o f7_i

%

» N EX

O T . o
assroom. et F St A

Ao —

. ’ «Ji) e S . PR
R If 3 teacher develops a good understandlng of what

occur 1n a. mult1rac1al

;her raclﬁl attltudes are and is w1lllng to learn about

w

Aherself from others, she 1s on the rlght track 1n deéllng il

W1th 1pterpers0nal problems that mlght arrse.. The: teacher f%;g‘

w. ‘I'.

mu@t ge gpen to all the students and shnw &% favorltasm.'_é':?n-;

A teacher’Who dlsp ys'a}"redlneSs"‘towards her.;; ftL  X
ersonally: gmwlhg them pOSl-;ﬁ 'j

\\__‘le. Recoéh' ng' ®
:gl JH

The teacher must create arpos1t1vevatmosphere whlch*"y | .

lea&s to pogltlve 1nteractlon. Creatlng learnlng‘sltua-*%» \”n ¥¢l;
s tlons 1n Wthh there is Lnteractlon‘between dlffereﬁk ::.; r . -};
‘ .the student’ s“awareness that Chll- - i{;‘i%:

.groups haye somethlng speclal to . /’Ap il

: thelr c ture. %fhey also learn to get alopg ! | hf
achwother.. (- % : lf“jg’ ‘ ,f ; :lv\ _"~»;f;h;

) ¢ The teacher needs&%§ 1nitiate_the klnds of act1v1-lf§1' iicg
fties~wh1ch w11f‘1nvolve 1nteractlon because, if left on | Y




A

filter in references to ethnlc awarene‘ésl thus. lett1ng the L

When plahhlng the. currlculum, The teacher should

|

children Know _ each race has offered somethlng 1mportant,to .

‘ 'wthe development of the\world

T

' If coniflicts do spurt up, a teachér needs, to‘Find

out what' caused the dlsagreement, decide to settle it 1m-
L
medlately, or. allow for a "coollng-off perlod" before" the

AY

problem is d1scussed If the confllct 1nvolves several

( probl ~into. a learnlng 51tuatlon open to dlscuSSlon. No
\'matter how the problems are handled they must be sblved to

e11m1nate\any further trouble (9 77 78), xfifl;w““ | :

' To makecthls dlscusslon concernlng teaching 1n.a .

mult1rac1a1 classroon possible and«meanlngful for the stu-‘

dents, teacher w1lllngness 1s the key. Without a teacher'

- w1lllngness tq create a pOSltlve learnlng atmosphere there
will be'chaos among the»races.f Th;spmust b ‘eliminated,
and it takes a &ot of hard; dedicated work. |
‘” Physrcal appearance enters 1nto the p&cture, also.p
A Chlld 1s/;er; unique in hlS own appearance.A Some may
o classlfy_hlm or her as a handsome Ghlld or posslbly an
| Chlld with commo features. These chlldren avoid
._ rld'cule'because their logks are accepted as "normal. “_ ~But
w at about the”chlld w1th a pug nose, hare lip, moles, -
'warts, or a blrth defect’ What about the chlld who is too
:_tat/gr tgo sk1nny° These are theAchlldren who are hassled
by their peers.‘ ‘Children do not stop to thlnk that if they

~|‘ . _y




RN | T 2a
_ had .the above features they would not like to be teased,” -

| but yet they‘will'tease; harass, and ridicule othershwith

these varlous features, not stopping to thlnk about the

-feellngs they are hurtlng. . ‘-3 * ’ ':L oo .
. ' /' i

*  ghildren need to 1earn that a- Rerson s personallty

«

and character make-up are what are 1mporthnt a'out hlm, °s

2 'S . . & . e

as

ﬂteachers can help. Dlscusslon wi
2 -

well as helpful way in presentlng chlldren with a be\

understandlng about differences 1n-phys1cal appearance.

A child needs to learn how to'oVercome being'self-

4

o

: con501ous about his abnormal appearance, whatever it may

w'be. Parents and teachers can show a child hls strendths

and build hls self-concept by pralslng\hlm for the good |

thlngs ‘he can do. Wlth enough encouragement-and help, a .\L\\

. child can forget about h1s phy51cal abnormalltles and work _

on;hl ab;lrtles and’ potentlals that make*hlm ;ntq\a\pro-’ C

’ductijg\individual : xw“~‘ “? ! ' o -&\\ S 4d -
T In today 's world many dlfferent rellglons ‘are prac-ya

tlced. The various. ethnlc groups even 1n‘thé Unlted States:

’

practlce thelr own rellglous bei\\?s\ Many\people, even

Y

*




A

may not att\hd church serV1ces. They do not feel the

‘

necess1ty to practlce their rellgion by- also attendlng

\i\serv1ces sponsored by a partlcular rellglon. It:may be

self-lnltlated re1191on that . they live by, with lts own

~.
Y

code of ethlcs and rules estanllshed by 1ts believers.
a . . Very often a chlld mlght hear derogatory remagks
about a partlcular rellglon ﬁgom his peers, parents, or,
other adult lnfluences. The;bellefs of the rellglon may«
be beyond the chlld's comprehenslon, but if the ch&ld[s
parents, adult 1nf1uences, or teachers present experlen-

ces in whlch a young\chlld can understand more about

for h self

¥ glon means' In rmatlonal books prov1de a source of under-

Ay

- gions, especraIly if they plan for hollday celebratlons in
relation to“the varlous communltles stud1ed Brlnglng .tra-
‘dltlons alive in 'e classroom 1s a valuable learnlng ex- 2
perience for chlldrenn . .
Flctlon-storles can alsovhelpA bring aliye.a

chlld's understandlng of varlou§”rellglou ‘backgrounds.

the characters in the stories are chlldren, then a dﬁild
who reads\the book can‘relate to the characters in the book,

) whlch w1ll’expand a chlld's rellglo ) understandlng.

When teachers and ‘school 11 rar1ans select




26

N

literature for the bhildren in their particular schools,

they need to consider the specific needs of the racial and

.

religious groups in. their\communities. The books should
point out ”likenesses ~rather than “differences" and should.
be free from preachiness" and moral plat1tudes.~ Religious

values should be 1ntroduced to ‘children in a nhtural’ way

»‘w -~
i

(11:265) . L o % 1
' ) : ) o

Through his home and religious background the child
learns to respect property.' Many children in the first

| R &
through third grades like to §wn many possessions and haVe
\

large quantities of toys and other obgects to"play with.

Usually at this age the yOung child does - not want to care

'

for his propﬁrt , and he 1s not greatly concerned if his °
property is lost'Qr destroyed Sometimes a child of .this .

age has a weak conception of what belongs to him or what

%
belongs to his friends* Such children often take what does
~

K% belong\to them and have t% bé taught the value of -
- !
. property ownership. This usually is a learned~tra1t and

comes with maturity, ‘taught by their parents, or lS learned

in school > Other children of this age group will give awayu-'g

their property for no particular reason. . Children oft

haVe a difficult time undé!%tanding ownership\and\respect 3

for property (20 62-63).»
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’fMETHODS AND pROC@pUREs“

Sensitizing the Teacher tO the Use
of the Bibliotherapy Library

P

A

A,gogd:teacher‘needs.to study-her children an&nbe--

o, -

‘ /come famili with'their needs. If a teacher or & librar- .,

-ian acts as a bibliotheraplst and recommends books as ther~

olr iy

apy for chlldngﬁ, she must gain the confldence and frlend- BERITI

@

shIp of the students., ,‘ N I
k [She] must e warm, lendly, outgoing, acéépt the
indiv1dua1 as he 1s, be permissive to a degree, ﬁé\sen—
‘~s1t1ve to the feelings of the~individ and treat h m
as a person capable of slowlx taking ov
himself. Bibliocounseling is not advising. In t h“‘“NNNNNN
fperm1s31Ve atmosphere created by the theraplst a
student is helped ta interpret circumstances sur- ~
round;ng his problem or need (22 186). ‘

o

The teacher needs to be famlllar w1th the conteﬁts

-, of the read1ng mater:al, explaln thé materlaf“to the stu-'

FR

" dent, explaln the’ reader" s relatlonshlp to the materials he é{fé}%%&ﬁ

is g01ng to read, and thé teacher hould prov;de a per- ]
N sonal, support1Ve follow-up. “ . ] R '
[ } ’
A teacher actlng as a blbllotheraplst must remember_

or mental problems. ‘But he can\heip the parents seek out-

s

SIde help for thelr chlld“(7 1120-24) . | H'- .

The teacher must not, only Hnow hlS students and «sdg\*\f

'“<khe1r problems, ‘but *he must be able to stlmulate them to

o

read the prescrlbedbmaterlai and establyéh a good re1atlon-'
Shlp Wlth them so that the d1scus%10ns ébqut the books and

other fol&oweup.a§%1v1t;es;w;llﬂbe_mean1ngfu1 as well




&

as a va11d learnlng experience. If a child does not galn ’
‘any in31ght from hlS readlng w1thsthe/help from his B

’teacher, then ‘the bibllotherapy program is not serv1ng its

A

purpose (10,29-30).

%

“

Developlng a lerary

In order to’ develop a blbllotherapy 11brary in the
classroom, the people involved need to select books that

relate to the various emotlonal and behaV1ora1 problems a-

4

child faces in hls everyday llfe. Us1ng 3 x 5 index cards,

-}the teacher dgvelops an ahnotated brpllography, wr1t1ng

, A

down the author of’ the bookNhe tlkre of the book the

The grade level of the book should Pe 1nd1cated on the card

and whether 1t app11es to one.oxr more grade levels.iiA,u

= short synopsis should be wr1tten about theﬂbook, 1né:cating

1

the problem occurrlng 1n lt. '; > _ - . .
Once- the teacher has completed.the-book syn0pses,'

a system of categorles must be devel d so the books can

- be found ea31ly. The teacher dan de&\se her own system of

categories of prcblems that her chlldren are: confronted

R s

with. The index. cards should be flled accord1ng to the

"

problemm The cards should be flled alphabetlcally by t1tle
If a book“ilts in more than one category, thereﬂshould be a

copy of the card filed under all the’categorles 1t fltS.

/

, After all of the plannlng has- been formulated,
O\ .

I“.,'




i

individual conferences 'should be held to receive feedback

. £rom. the chlldren and determlne whether, the children’'s L\
readings are helplng them or _not (16\127428)
. o

Tobe I. Dresner suggests many very good . act1v1t1es

AR ?{u

to culmlnate the ‘readings of the varlous books in his |

AY

E artlcle called . "Creatlng a therature Program for Prlmary :

)

Chlldren." ¥t can be found in the Elementary Engllsh

Journal on pages 59 -63 of the January, 1975, lssue. The
authors of thls paper, have found h1s suggestlons to be

gulte stlmulatlng in terms of assoclatlng chlldren W1th :
, thelr readlngs.. The Suggested act1V1t1es are as follows-_;‘

.. da Ozjanlze "A Book of the Month" club and chlldren
Y report on the various books and share "rev1ews.?

2. Také a story and make a mural to depict spme epi- .

sode. . Have a group dramatlzatlon complete . w1th
cos: umes‘to act out the- episode.’

" 3. Asemble a p1cture\~ ile organized under the various
headlngs. This activity would lend itself well t@'
poetry and ‘rhymes.

4. Make a scrapbook of pictures t tell ‘a storyi L »'~

5. The teacher could read only cer sections of a .
book in order to whet the appetlte of a future N
- reader. S

6. Have Poetry Day with ‘another class._ Present-

b choral or individual readings. .,

7. Planned bulletin board or an organlzed exhibit.
' 8. Plan a skit that comes from a story book. - -

. 9. Pick a book that the reader ‘disagrees w1th and preﬂ
: - pare a-refutation for sharing time. ~
10. Select excerpts to be read aloud for ‘a unique pur-

pose--beauty of language, excltement of story, ‘
«~. —-prove a point at issue.
ll. Make something from the story, such as a reproduc-
- tion of the Bill of Rights.i = .
12. Prepare reading with approprlate sound effects. B
13. Prepare an auﬁoblography using self as a character

-of the story - \\j*\\g_-

‘14, Make an- adVe%t1Semeqt of thelr est book. :
15, Illustrate a well loved book or 1nc1dent from a
. .book., . _ "

16.  Make an or; glnal book Jacket.
17. Have open-ended activities

J y~"¢, s 20

"




. . , . 5 ‘' »

have a TV vers;on, qr radio or assenmbly p ogram .
 Use puppets. to tell a story and then.havﬁrthe P p-\ :

pets tell the éhlldren if they want’ to hear the B
story again théy can find it in the 'library corners. '
The children can write their own stor1esjand illus=-

'tratlons and then sew together with a cover., - T 1s
.~ can be added to their 1library corner.. . -
- 20, Flll in 1mpress10ns of feellngs (4:63,91). .

A seétlon of the room should be designated as the
blbllotherapy lmbrary. It should be. set up in an eye—? -
catching manner S0 that the chlldren are attracted to 1t.'

’ Student part1c1pat19n 1n settlng"up and arranglng the :

llbrary is a, valuable learnlng experlence.. The chlldren
1

can act as 11brar1anigand a1d 1n the checklng out anq

-

returnlng of the 11br ry books.” T e chlldren wrllfthen

~

dgvelpp their own sense of‘respons1b111ty 1n belng partly
4.
responslble for the operatlon of the 11brary.,

Teacher-made dlsplays ‘as welI“as chlld-made dlsplays
are essent;al in guldlng the chlldren to _the. blbllotherapy

e
curiosity so that sel —d1rectlon w111 operate in guldlng

11brary. Interestln%}dlsplays w111 arouse the students'
'them towards what. they want to read to nelp solve the1r
\problems. Teacher cooperatlon and help .are Very n cessary
jyso that a ch11d is not led astray wh11e us1ng ‘the blbllo— 4
hftherapy 11brary.v . ." " 3 ‘v?t‘ “ﬁ'
A suggested annotated blbllography can be.found Ln

the. Appendlx of ‘
v /"- '
’Developlng Gu1dellnes for Student_

Recognltlon of Problems o

-~




e 317f’
.'along with hls<parents,‘ };
peers, teaohérs, s1bl;ngs, relat1ves, enV1ronmental set-
ltlngs, and generally coplng W1th hlmselﬁ and hls surround-

&

|1ngs._ A teacher as well as parents an p01nt out the

0r

!perhaps the Chlld does not wanqgtb/?nderstand or . .cope with

h1s problem. But in order to be/able td handle himself 1??“

»

experlences and obtaln real meanlng ﬁrom these experlénceswx\

- . L4 .*

he needs to be able toﬂadmlt he has a problem and recognrze

* ¢ » “ “' : - . o
. b e ORI ;

+

. what 1t is- spec oally. . N = _-_.~c¢¢g,wa::;.;

L, N . - E
e ¢

In order for a- éﬁmld¢to be able to do thls, de;%;*w$

. N

‘

. . \ on
n1te guldellnes must be est%bllshed for the chlld ﬁg~ﬁdd~

pr. They are as follows*

. -
. fear _l feelangs wlth my teacheqf A;;

rg I am haV1ng a problem at. home or sghgoi

whom should I d1scuss it wlth° Wlll he or

- -

“tand my Problem? o -.;5
ot

™

If my teacher :‘~~f: e not.gettlng along \\;

w1th each other, what seems to be the prob-
. S :
l m’ . e e
e . // -
If I am not- gettlng along w1th my schoold"

mates, what seems to be the problem? .
lv-- i

5., $7: I am not myself at tlmes, do I need to_

exp\gln whY~to’the teacher’“!

-




a

&

;,ps‘~’nd my'parents ioye-me;,

}9, Why do I flght w1th the follow1ng/

-

. a;; My parents’ | 'Qs,-

-~

‘be My brothers and slster

.c,' My: fr1ends? T

10. ;Ebét makes me cry°\

11.- What makes me happy, sad, angry; an
frlghtened? v ‘ | . .
What lS there about me\thw frJ.ends 11ke

or dlsllke7

Gu1d1ng Chlldren to Effectlve Use of
% Bibliotherapy lerary "

,//

-

‘l\ ‘ y
Once the 11brary has been evolv : it~ needs to be

- A

put\to~use_1n tﬁé\classroom by the students and t achers.
\ .
Thé‘chlldren need to be\gulded 1nto usIHE—EhE‘Ilbr
'\\ iié', thelyn The followmng gdldellnes are necessary in us1ng

the 1ibrary" o 0 . \g S
.. B . . \ */

l. Teacher and student recognltlon of the emo~

s

tronal and behav1ora1 probiems chlldren face.

) Wlllrhgness of the- teacher and student to.
A ]

;J find a way oé//plv1ngfthe chlld' ,problems.

'S

)

3. Worklng t,,r nlze the problem and flndlng

a method to 'solve it., . - ‘_ e 0

Determlnreg Qhethé\\&\?k therapy will be

.'?




o advantageous in solv1ng%theproblem.iv ':
Invitln;lthe chlldren to share thelr experl—‘d
)' . ences through the use Qi books.: A |
1 6. Stlmulatlng\the child s 1ntere4t }n a par—
ticular book so that the chlld w%ll be able
to’relate to the: characters&ln the book. ﬂ.

\\\1\\, \\\\\:-,//jf 7. At the close Of readlng the Chlld Wlll eval— | Jvﬂ/

L -

AN S ;bIte his experlences through the use of the yd

ok by te%cher—student conference or 1nter—

ctlon W1th fellow students.
he\chlld w1ll be encouraged to become ln-

“y

Plved in follow—up actlvrtles for re1n-s‘

o/

7

.9; The.. Chlld will be allowed tb share,p;s;flnal

-10. Teacher observatlon of the chlla is necessary o

\\\'r \\\\bwdetermlne whether the chlld has corrected ,

. ‘ . N P
e ”o‘ | problem or npt.‘kcj\\£/‘”<;;;\ K
Il If blblaotherapy has not proved successial
| for ‘the chlld another method must b ;trled
wlth the. Chlld to hel\th . .
lar problem. »

S .

~—

) e i p
R L LT e R
N Sl P, : ¥ .

EeaCheg,evaluatLon, The teacher is' to bring to'students

T
N N \\

.«/ . o N "
e
ERNNE-: i
.«

. \ ST e




N no
. .g\\ l/ e .
- books that\enrrc their behaV1oralf f

T : /

help them solve the1r problems. Hejmust selEct appro—

d emotfo al llves and .,

1 . and thelr therapeutlc value.

. RS ' 77
T The\teacher must also be $kllled in re d1ng aloud

and tellin. and guldlng .the ChlldLs r adLng (20:427).

| Included .in . the Appendlx of thlsi aper. is a sample

3 f “ ,'/ ~
oo of a teacher evaluation sheet so the teacher can keep spe- : 1'

1f1c records for his chlldren for future . reference. - m"*’l””;t)%%

: - \ ‘. Lo
..... . . . o ’\ \ - .
' : s

- !

I

Student evaluatlonm When a chlld has completed h1s 1nvelVe-

. ment w1th(h1s readlngs, he needs,to ask hlmself several

j* questlons to analyze whether the partlcular readlngs nave S

- ) ~ \\ ~ [ -
e >/ R affected hls rgblem, The questions may- cludefthe follow- / :

e

lng: . .‘-~: . . . R //V‘

1. Did I resolve my problems5-

2. Cgpw~do I fee1 abodt the book’_

\ \\ . - 3 N

- N : ) E , “*-4—-....._;_%_ . R . | _ ,. . - . B \\ . K e
4;\ DS I need more therapy’”w T e

)/If the chrld can answe;“thesegouestlons clearly,.
A fﬂ- then he can determlne whetheruthe»hggk,therapy has“helped :
3 }' 3 h1m or not. If it has not helpeqiﬁ!m then he T need;\assfst

- ance in seeklng ang%her method of amelloratlng his problem.

e 7 S ' T N DA
. . - - it . H
N B LT . B 7] -
o . N N : T
. N T .

. . - : N . ° . ' . -
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-in~the'Ap; )

fprmﬂwhen rea \? a- ‘ _ an better eva
‘readings. ! -

’ P £ . } .
R . — .

o.

YRR
\

s,

PareLt-evaluation,‘l i ssen:ia;/'iat parents be involved - |

's'le rning exﬁer{ence .if/éhe/

'chl:dren are_ to reach their fgllest p'tentlal'as sﬁndeqts"

I

.\

problems.' The parents need to work closéiy with the f

.

/téachers and thelr chlldfen 1 der to understand how a
L w“’_

/Feedback rom the parents is essentlal so that
R

blbllotherapy program works.

the/p/rent\evaluatlon sheet ' 1n the App[ndlx as a gulde con-"”f

\

cerning the1r observatlons; After careful ‘observ tlonfﬁthe'“h/,
{ _ , o : - ‘

‘:parents need to share'their 1nslghts 1nto their chlldren s
problems W1th the teacher so the teacher has a clea; plcture
P

‘of~th;,ch11d's behav;or.‘ Wlthmthls 1nformat10n the teacher

can make the necessary changes to better help the dhlld




.d'ren ,/w_j:j behavioral ‘and’ emotlena,probl

{

.murriéate-- it /adult ,,»concernl/nff’ the:.r proﬂ?lems./ hey ,on t‘.

ETConce i

want to| 'ace up. to the grob/cam and adm:l,t 11-,11 :

"b/ec-atise .they C,WJ.]% : ot , ev accepted by theip'

‘vantage i ,over dJ.rect huma}x communJ.catJ.on i
- Smy ’ " - 1

ihia ,readé
"%atiﬁg
© Yet the’

S . a:@‘} \\ .
; - thk can oftme human s:.tuatlons\%"whlch the re der can '

We fee\l blbllotherapy can be accomp J. ed atq the

o elementary gfade *eveJY but W;Lth great. cai'e. The teache /

L3

vy

Wllla act as _‘ e blbllotheraplst fust ‘he well tra:.ned 1}1 /

thle/dart of ‘blbl;othﬁrapy " HJ.s

student coope”rat:.on. Wlthout w1'11ngness v patJ.ence and

program w111 not at\taln J.ts hn.g{lest goalaf helplng to |

so.'lave the students' partlcular emotJ.onal and behav1oral

Loy e

whecause blgﬁﬁ)therapy ls a relat:.y 1y un xp‘ored




4

-

krndergaften level. Observation of these children\shouldva.

be contlnued through the s1xth grade level. Wlth thls

o study tHe reSearchers wmll ‘be able to determine whether
Ty o

PR

the blbllotherapy concept is worthwhlle.

. o

\ - If, 90551ble, a follow-qp ‘study should be contlnued
:through £Ee<3econdarY'level of’ schoollng.- In d01ng th1§, |
one’ w111 be able to determlne if the chlld;has completely

'eoverceme hlsfemotlonal and behav;opaL_problems. The study

fWOuldxthen act‘aS'an 1nd1cato§ to determineeif the pkograﬁ

.
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ANNOTATED ‘BEBLIOGRAPHY * -
- .FOR THE LIBRARY . ;

ADOPTION «~***
" caine ’ Jééﬁgetéé;‘ Abbz. New York:: Hérper\ﬁh@’Ro&e,
’ Abby 'is an adopted little girl. ‘She loves to look
- at her baby bodk because it is 411 about ‘her, . Her = ° - -
- brother'Kevin pretends she.is'a bother -but he §till . -

likes to take“her to school for,"showyand tell" and

brag about her. Abby:adores her parents and brothen, -

and they treagsure her.

. . ir
@ . IN L. .. R Y

T A
Q

Lapsléy,'Susan;  I'Am Adopteéan;New§gqué “Br .
19740 - LT 7 el t X
CharIés and his. sister -Sopkie are-two chi

: : : _ children’in * , °
a happy family. They enjoy cooking With Mommy or - . = -
helping Daddy work on the car. And every night the
"~ four of] them share a bedtime story. ™~ . - RC
Vo This book tells. Charles and Sophie's story. They . "

N

are adopted, and as Charlés..says. of his family, “Adep- {
\\ tion means belonhging." ‘ R

-
ER S

ACCEPTANCE BY -PEER GROUPS - -

Barkin, Carol, -and Elizabeth James. Doirig . Things ngethér.
. Milwaukee, Wisconsin: Raintree Editions, 1975. B fﬁ\
.. Discusses children's relationships with parents, -
peers, and teachers. . e L :

:

<

\parker, Richard. . Gilda. NeW‘York:i\ﬁchoiastic Bopk Ser-

vices; 1963. : , ‘ . . i
‘ - +Gilda's family moves around a lot and has never had .
- »a real home--just tents.to'live in as they travel from '
' Job to job. She feels it's unfair as Gilda wants to
settle in a real house, go to séhool, and have friends.
\\\‘ N : . o . v

N " .
L . 3

Lo L

. - *Indicates Primary or Intermediate level.

. . ne
oy Y
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' . - . . ) ‘
. J ’
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Sherman, Ivan. Do Not Like It When My Frlend Co

Visit. New ork- . Haréourt Brace Jovanovich, ‘1973

: Every chifa needs a friend. . Evegy child needs

- one to play with, “talk teq and fight with.s This is a
story about two, friends spendlng a day together play- -
ing.. But the. visitor gets the‘best toys, puts on her
boots. and coat all by herself, ahd\perfqyms every task
with frustratlng perfection. It's no wonder that the °
young heroine-~hostess ,ends her tale of woe with a -

: dellghtful and surprlslng plan for revenge. oS

- -, Y
o e ,w\ " e

.Friedﬁan,‘Frieda. The Janltor s Glrl. New'Yofk- ‘Wm.

~

S ‘Morrow and Co., 1956.

N

The girl in this story is a janltor s daughter who
learns that labels donut matter. It is who you really
_are that matters. _ . | L T

- . - >
« - P

— " g A o Lo

. ' v/ P

. Levy, Elizabeth. - Nlce Little Glrls : New York. ' Delacorte

Press, 1974, '

' 'The teacher announces to Jackle s n%w class that-

- she-'is the new boy. .Jackie says she is'a girl indig-
- nantly and the class laughs. She learns only the boys

can do the things. she wangs to do, ‘so! she mayras well

' a¢t like a boy, which leads to. trouble and .ridicule.
.With help from her parent Jackie wins her way and
opens up her classroom to the. exciting 1deauthat bdys
and girls can do the same thlngs'

L R R ,\ . BS

3

‘ Skorpen, Liesel Moak Plenty fokahree. New York:

“

LT

"lE‘MOT‘IONA-L“.PROBL‘EMS- -

.Coward, McCann and.Geoghegah, Inc,, 1971.
» The girl would like to play with the others, but it
“~takes—time-to-overcome her shyness and tgme to dis-
cover that there are. things'that one can‘'do alone but
if there are two to share the adventures apd fun, it's
better--and there's plenty for three. & -
Shecter, Ben. The ToughéSt and Meanest K1d on the\Block
New York: G. P. Putnam's Sons, 1973
N Harry and his friend Beért are a' rotten palr\of
kids. A new kid moves onto the block and Harry*has a
whole new 1mage. ’ .

N

NV .
' .
°

L P

Brast, Kathryn F. ' Danny and His Thumb. Englewood Cliffs, -




N. J.,~ Prentlce-Hall 1973 '
L Danny/sucks his thumb and has ever\51nce he was 'a
baby. He];kes the taste of his ‘thumb and feels happy
. and comfortable with his thumb in his mouth. e day
after school begins, Danny makes a d1scovery about
himself and begins to feel very d1fferently about his
thumb., -

s
{ s

Eassler, Joan. ™"Don't WOrry, Dear." New .York: ‘Human
Sciences Press, 1971. '
. Jenny is a little girl who sucks her thumB wets
.her bed and stutters .on some of her words. Wlth

and acceptance from her family, she is given an.’

- opportu to outgrow these habits at her own pace
and adually anages to ‘overgome them all.

~

~ - C— P
’ .Buckley, Helen E.. Michael Is Brave. New York: Li throp,
Lee and Shepard Co., 1971. -
. M1chae1 has fear about slldlng down a sllde.' Wlth
s

the teacher's urging, Michael fln he can overcome

hlS own fear by helplng the 11ttle glrl overcome hers,

- . o
: Blume, Judy. - The One in the Mlddle Is the Green Kangaroom
* Chicago: - Re111y and’ Lee ,Bogks,. 1959, t
. Fréddy is the middle chilld of the Dissel fa 1ly.~
He feeéls nothing will get better for him.and he will
always be squeezed in the middle. When he hears about
the school play he decides. to try out for a part and
- do something no one else in the family can do..” This
will ‘be'his very own. Life looks up for Freddy when
,he gets the part of the Green Kangaroo, the major part
" in the.play. His erformance is a tremendous success.
. - Freddy discove 1t is not\s\‘bad belng the one‘ing
‘the m1dd1e after all\ _

_ . . _ Np
1nburg,£Petro ella. Shawn Goes to School. New Yorkf'6
Thomas Y. Croweli Co., 1973. .
This book begins by telllng how a small boy's first
nursery school is unbelievable. Shawn had
s wanted to go to school, and he gazed: lOnglngly
out of the window as his sister- set off each morning.
Then one day his mother~and sister decided to take him
to: the nursery school.- At first he was shy; then the
cher ch11dren accepted Shawn and played with h1m.

~

o

L&
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,@Fassler, Joan. All Alone With Daddy. New York: Behav- ‘

G%idner;.Richard Al -Dr Gardner s Storles About the Real

3

“loral Publloatlons, Inc., 1969, .
- .This is the story of Ellen, a little glrl who de-
lights in being alone with her daddy.' During her -
~ mother's absence, 'Ellen tries 1nycharm1ng ways. to - °
. take her mother's place. Ellen is four years old.-.
She tries to £ill her mother s role while mother is

N\

: away. - ,
| p N ) . . ‘l ) . s ) . . .4' A ,P'
Barkin, Carol, and Elizabeth James. "Are We Still Best
"~ Friends?" Milwaukee, WiSConsinz Ralntree Edlt;ons, .
RaNA 1975.
: Examlnes some of the confllctlng feellngs that can
arise in frlendshlp. IR T : -

w - .\‘

World.  New Jersgy: Prentice~Hal]l, 1972.

- Told with warmth humor, and reallstlc Optlmism,
Dr. Gardner's storles will encourfhge a child to think
about his behavior and the'areas n which he can‘use °

: hls own judgment to deal moxe. ‘effectively with life.

- ' ' R
Benzen Blll:\\Flrst Day in School »New York: >Doubleday
and Co., 1972.~
- .> The author takes you w1th a camera and a_ notebook '
\j into openlng day at a New York City kindergarten. = = - .

The book tells about the homesick - tears, and the photo-

"graphs lead you through games and recess to a success-

‘»;i ful fun sghool. day which the chlldren tell their

“mothers %bOUtr

Shepherd nge, and Blll Martin, Jr. 'Gentle'Gentle Thurs- .
day.

ar, 1970,
Very cgiorful 1llustrated‘story about a person try-
ing to fln «llttle free time to be alone. '
. . v. “ N ) ’ ) _~'¢ . o P I
- Buckley, Helen E. Grandmother and . I. :

The book is about.a .grandmother and?her grandchlld

and how Grandmother's lap is the best Yap to sit in.

. Thd book/stiesses the companlonshlp of g ‘happy -xe-
-lationship between the oldest and youngest ones in a !
famlly.. S N , : . ’ »

— o s P
Gauch,‘ﬁhtr;cia;Lee.; Grandpa and Me. New York: Coward, .

—

8§ - ..
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.rf".Mccqnn and Geoghegan, Inc.,’ 1972.

>

There is a time when a hoy and his grandfather beg1n

. to share their _world. There are 86 many thlngs to do,

« 80 many th1ngs_to see. . ’
) N . ' T

‘ ’ . - ‘ I

Fitzhugh, Loulse. Hanrlet and the Spi{/ New York: Harper

and Rowe, 1964. _
Harriet lives in ahgomfortable brownstone house.
She is an- onkp>hild whé does not like many, of the .
si\éh graders in her class. Harriet, loves her nurse-
max and a secret notebook she fills with honest" jot=-
" tings about: her parents, classmates, and nelghbors.
Harriet want$ to grow up to be a famous writer, so she.
. spends part of every day on her spy route observing and
" writing down everythlng of interest to her. - :
B The f1rst blow comes when her nursemaid 1eaves, the -
second when Harrlet's schoolmates ‘find and read her note-
book. j
. ‘Harribt's teachers and parents help to turn her ' '
into Harrlet M. Welsch. :
' % ' ' r : ; S S
4 S . . P, I
Zolotow, Charlotte.u The Hatlng Bookv 'New York: Harper
.and .Rowe, 1969,
‘ The author demonstrates her understandlng of chll-
dren in which hate can loom so large and vanish so
completely once a compllment is made. The child finds
that she really didn't-hate’ her frlend but had to
learn to share a compllment concernlng a pretty new )
dress.. Both children accept. the gestures and become
good playmates.

P o ./

: MacDonaid, Betty;' Hello, Mrs} Plggle-wlggle; Philadel—

.phia: J. B. Llpplncott Co., 1957.°
X The book discusses the: show-off.cure, the crybaby
cure, the bully,,the wh1sperer, and\the slowpoke. e

v

~

: : . P I
Berger, Terry. I Have Feellngs. New Yo k- BehaV1ora1
Publlcatlons! 1971. ,
-~ . T Have Feelings cqvers seVenteen different feel-
‘ings, both good and bad, and ‘the situation that pre--
cipitated each one. Each feeling is presented by a -
.situation, the feeling that results, and finally by
an explanatlon of that feellng. E '% _ <
- . ' i . : \ ARG p
Tambourlne, Jean, I Thlnk I Wlll Go to the Hospltal New e
York:' A Bingdon Press, 1965. \ 0
Susie obtalns a grow1ng awareness that a hospltal

o

4
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f\%_‘.— .
~ is a nice place to be when one is slck, and nurses\and
doctors are. the finest friends. -

'This book is a ‘rewarding experlence for a chlldmwho

has. to face: m1nor surgery or a v1s1t to the doctor s
- office. | NN :
r | v N
S | i : P, I
Sharmet, Marjorie Weinman. I'm Not Oscar s Frlend Anymore.

New York: E. P.’ Dutton and Co., 1975. - . ,/f T

Oscar lost his best friend in the whole world..
Anyone who has ever had a pal®suddenly furn into a
- former pal will enjoy readlng about how OStar s friend

-handled the s1tuatlon. . . .
L r-. | P I
Slmon, Norma. I Was So Mad' Chlcago- \Albert Whitman and
Co., 1974. .
fhls is a book expresslﬂg how people.can gefﬁmad

- over many different things. A father explains’to a !
child that gettlng mad.is exploding llkefafflrecracker,
but that it“is not bad to get mad. sometimes. e .7\\%\\\

3 ©
e B ] .

-~ . ' : v : ' A
/ . . .
Parklnson, V1rg1n1a. Kindness tO'Pets. New.York- ’Harvey

House, 1961. S

A story about how a pet dog should be treated and
taken care of ‘ . o

c X . e, . P
‘Uary, Janlce May.: Let's Be Enemies. New York: Harper
and Rowe) 1961.°
When you have a frlend you 1nv1te him to your

~ birthday party, aqd you share your pretzel With him.

. But a friend who always wants to be the boss, a friend
who takes all the crayons, a friend whom you wouldn"
consider. having the chlcken pox w1th--th1s friend is
an enemy.

" These were Jo n. safeellngs and he went to James s
: house to tell him/so. But the force of habit is strong,
\ and by the time John had delivered his message you ® . o

- could hardly tell an enemy: from a frlend--and a very o

good fr1end/"at that. : -

/ @ '
. oy

Fass er, Joan. The Man of the House. New,York- Human
3ciences Press, 1975.

P

. David, who is 'fdur years old, trles to become the
. grown—up protector of.the house while his father is on-
. a business trip., He bravely promises to defend h1s
mother agalnst all sorts of monsters.

Py -,

-I.undgren¢ Max. - Matt's'Grandfather. New York: G. P. Pu 's

-

oo
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o ffSons, 1973- L ' ' ' '
SRR - " This is a tory about\Matt's v1s1t w1th hrs grand- .
~" .7 | father’in the old-pkople's. home. Matt felt a 1little

| afraid of his grand:a\her Until the’two of' them went
~tfor a walk. '

o~ o

e | o : P .
: 'an, Gladys Yessayan. Messy Sally. New York: Loth-
W , ~¥op, Lee and ShepardfCo,, 1972. . - I A ,
L o Sally is. very helpful but cannot stay neat. Sally's
champion mess intvrql
aqd the whole neigh

-

¢s her a1 ays-neat ousin Milton ™.
hoodk . _ o gt

" . DR S <& R .
o v ¥ '. ' . % ‘ . ’ - P
. - Bg@rens, June. My;Brown,Bag Book Ch1cago. Children's
‘ Press, ~1974 - \\

N &y o ’ T L. ‘- . A

-

17 . . , »
E Mlnarlk, Else Holmelund. No Flghtlng, No Bltlng. New .

; : Yonk Harper and Rowe, 1958,
‘ o ' Two children are compared.to, twonalllgators. Two
\ .. : chlldren named Rosa Willy: flght, etc., and Cousin.
o7 Joan read$ the two’ chilldren a story about. alllgators
RERE. . and what happens to them when they flght.

s h. Blume, Judy. 0therw1se Kn Wn as She11a the éreat. New

e - York- E. P. Dutton and Co., 1972,
’ R , The story is ahout [a chronic liar.’ Shella plays
sl - "two parts in th1s ‘book: She11a the Great and Shella
' ' Tubman.

) : . a .
- 1 . o

bl —~_ - s —~

o . _ . Any grade .
oo Zolotow,.Charlotte. The Qu: rrelrﬂg Book New York.4 Har— :
per ‘and Rowe, 1963. ‘

- Some days every ing seems to go from bad to worse

' e

SN S and’ then from woy to worsty And this was-ong of those
T days. The rain made the day gray and the gray day-
- . - - ‘made tempers black. AR ;
i o . ItgStarted with Mr. James passed to Mrs. James,
B o then to ¥heir chlldren,@ d so forth. Only the dog
. Co . seemed“gnaffected by the weather. And °so it was-He
. o ‘ - who started everything off again, but this time én the
W“ _r//' - right track. Some days everything seems to go from °

RS ... . good to bettex, and from better to best. And th;s book
A . S tells about one of those ays.- :

..
"

‘ P ~ . » - . qu ' v. ‘ » R . I .
S Burch, Robert. - QueeniefPeabv New York: The Vlklng Press,‘-
‘- S : 1966”- Cn ! *
g ol .- Queenie "threw stones, nd she became proud of her
T aim. She 1earns not to. throw a rock on an angry = °°

& . . . " Y
“

D
. VA' P




o 'impulse. -She was 1earn1ng to think before acting, and
. she was 1earn1ng to act w1§.ly. She learned to face
. life-as it was, instea ofas she wished rt would be,
ot and have a good time, toe, S '
o "~ She-.no “Jonger felt dee resentment wheneVer people -
o, E teased her. She wouId\goTet es lanph.WLth them, DR

Thompson, Vivian L. Sa Day, Gl\a Day.
_ _ House, 1962. -~
S ' ‘ Moving day is sad because Kathy is av1ng her . °

NI -lovely home. Movéed to an apartment,. Kathy“is desolate

S when she dlscovers she has left behind her favorite
doll. - .
Kathy dlscovers a dollvin the closet and name
. © Sally Jo. She calls Linda -at her old house. and tells :
« & -her ‘to keep Susle Jo’as sh;{has found another doll with -
o a note pinned toé her asking''for a name. and. care for the

o P.
U.S.A.: leoliday

1t.

~doll. Kathy is now happy.~ \_ ~ | o o
A Dobrin, Arnold.. Scat!: ew York " Four Wind ress, l?ﬂl:
S /?’ , Scat's father is a trumpet. player. Grandma does ™

at her funeral. Scat wants o say” goodbye to Grandma
. in his own way and he remembers how sHe hated jazz
: funerals. “But she also sald\to listen to the spirit,”
5 . not the letter. Listen to your hear rt, not!your head.
L Scat thinks that was a hard t] ing /to know.‘ Maybe the
most important thing, Scat thhnks; is d01ng what seems"
.real toryou——whateVer it is. | /1 ¢

Kl 7
i

. not approve.of jazz. ‘She dies and th;;é_ls ‘no. music
b

- \ _ :
Clifton, Lucille. Some of the Daﬁé of Everett A dgrsoﬁféa\
o . - _ San Francisco: " Holt, Rlneharﬂ and Winston, I970.
J : Everett. Anderspm could be any child ‘who has ever
RN played in the rain, been afralb of the dark, felt

\\i\ lonely, or wondered about the stars. :/

#

‘ . ] . 'Y\ | ‘ , .~ P

Barkin, Carol, and Elizabeth JamesJ Sometimes I Hate
School. Mllwaukee, Wlsconsln.‘ Raintree Edltlpns,'
1975. . ~ o ‘

' Discusses a Chlld s feellngs of anxiety and frus-

tration caused by the dlsruptlon of a‘secure relation- .

ship with a teacher. S : I \\ ,

, . T

e

’ Ken. Stories from Inside Oué.' New'York- Bantam
hfinder Editions, 1974. ;- L s
These elght storles are adapted by Ken Sobol from

L ERIC: °» e » -
- . n ' .
v . . e = / . Y :
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N Instructlo;al Telev151on, a d1v1s1on of the Agency fof
‘f‘Instructxodal Telev151on, Bloomlngton, Indlana. .

Some have happy endings, some don't. They -
-all contain stxong feelings. The people-in them are =
_ happy, sadw lovi g,/hatlng, angtry, afraid, helpful, R

T.A.\for Kids. Los Angeles: .Jalmar Press,

Freed, Alvyn M.|
' 1971, = | \ - o _ .
Adults br childxgn read this book, and they work, | ™
through- varjous exercises to solve problemst\\Readersﬂ
learn about\themselves as well as others. It points
out that pe‘ple are un appy unless they are honest
~ with each other. By being honest, people w111 care_
~ about each qther. . \ A
. People .learn that they can become ‘nvolved in dames -
-i1f not careful. One must 1earn how to| get out of the\\
games. -

L ‘ P . - , T -
, Doris Buchanan. A Taste of Blackber ies. New York: '
Thomas Y. Crowell Co., 1973. : x
. Everyone |agreed Jamie was special,.even when he : .
exasperated them by.showing off. No one, least of all
his best friend, dreamed that Jamie's exuberance and T
ia harmless priank could end in sudden tragedy. "When it -
does, the boy|who is the first-person narrator of this
unusual boo -lmust find the strength to bear his grief:
nd his guil feeling‘that somehow he might have saved
is friend..
Doris Sm1 h writes w1th‘1ns1ght and d1rectness 2
out an«ofte -ignored subject and a courageous young
boy. ( . ‘. "/ - :
ﬁb . ) : v l ‘ "'}‘ P'
Preston, Edna Mltchell The - Temﬁer Tantrum Book New
: York: - The Viking Press, 196 }\' g '
" -Animals are used to display" hurt feellngs, ;ealousy,
Z straﬁiqnéerestralnt,'1nju to.dignity, love, or ‘
nt of respect for individua 1ty. Children will
'themselveslln these -animals. \ e '

SR Ve S

'Cullum, Albert.‘~"T e Geranium on (the Window Slll Just Died,
\ . But Teacher You'Just Wen't Right On. "4 Harlln Qulst, R

. ' T971.

N e Illustratlons and" poems v1V1dly ep1ct a ch11d s
relatlonshlp with her teacherq captu 1ng the ]OYS and
fears of belnq\ioung and in school e v




0

. Calhou , Mary. Three Klnds of Stuﬁborn.,/Illrnols. Gar- -
-~r;,ra d Publishing Co., 1972, - o
e book describes three. dlfferent types of stub-
bornneSs.‘- stubbornness reflects dlfferent in-
4 sights .into customs-and backgrounds of. the reglons
from which they sprlngf*“*r%~strrr??
ST % T e o R
' Alcock, Gudrun. Turn the Next Corner.. New York- Wm.
' “'Morrow and Co., 1969. :
This book is a story of a- twelve-year-old boy%é
) emotlonal adjustmeht to h1s‘father s 1mpr1sonment. :

- : . \ : ' Lo o *

- Makin,NIrene; Wlldcatt*5New York: Wm. Morrow and'CoL,
1969. 7 ~&- : '
" The book contains a story*of a 1onely boy in sea ch
of some identity and- hls empathy w1thwthe w1ldcats/
" their needs-w : ' .

I

d ~

i1

. ! . fa .
Rosenbaumﬁ Jean, "and Lut1e McAullffe. What Is Fear. " New .
Jersey. Prentlce-Hall 1972,

‘This is a book on the 1ntroductlon to feellngs. 3
-Authorlty, punlshment,—and failure. are among the toplcs
covered in this br1ef d1scuss1on of chlldren S common -
fears. :

[
v -

‘LeShan, Eda. What Makes~Me\Eeel Th1s Way° New York. Mac-
millan Co., 1972. B
This book is about the whole range of ﬁgellngs,
‘including those you don't always like-or un erstand.
~You may want to learn why there is nothlng dangerous
‘about the dark but feel fearful at the. same tlme, like
'hatlng a classmate who/seems to be avoiding you and
_ gmll wanting her to be your best friend because.you ‘
ire her so much./ ‘
. Sometimes you want to be surr&hn ed b people..
Other times you want to be completely alone or possibly
. you want to yel}, jump, or sit quietly\ in & corner and
daydream. At times you feel brave and \other tlmes\you
feel too timid to say.a word. All of these feelings are
~ natural to some degree and - are shared by just. about
everyone else in the world.
~ This book #s an 1nwiiatlon to exploﬁe, understand
and enjoy your own feeélngs. And knowing yourself is.
a giant step toward un erstanding® and hawing good ‘re-
v'latlonshlps with othe;/people like your parents,
s1sters, brothers, frlends, teachers, etc. .

» N R . 1!

a




,GENERHL -
... Unte rmeyer Louls. Aesop s Fables. New York-' Golden
: ress, 1965. o '

This book is, fllled w1th stor1es heard 1ong befbne' .
‘Aesop's time in 'Egypt and Babylon: Aesop dave the tales -
lis personal touch. -jAesop never wrote his tales; he” .. .
told them wherever he went.® His llsteners .retold them:
They were later written down. ..

Aesop did not want to offend people by referrlng to'
thelr fhults,.so he told of the sly plots and s$chemes
of people through the words of animals. Each story
“contains a lesson for the listeners. N . AR

This book contains. forty animal storles. Lo

‘ L . I
. Cretan, Gladys Yessayan. All Except Sammy. Bbston: Lit—
" tle, .Brown and Co.,.1966. -
) Sammy was not musical 11ke the rest of his family. .
He ‘was different’ because he was:an artzst and ‘a hase-. .
ball player. , : B » . ‘ IR :

v . . U ’ : AR

v-_" ' e : ] ~‘.‘2P'
. Caudlll, Rebecca. Best: Loved Doll." New York. Scholastic
‘ ... Book Services, 1962. y
' This ‘book is about a llttle glfl who is 1nV1ted to .
@ doll party. The invitation says to brinhg elther the -
" best dressed doll, the oldest doll, or the doll ‘that:
"can 'do the most thlngs, that you own. Betsy, the lit- ~.
tle girl, has four‘dolls to choose from. - She: dec1des to.
. take Jennifer to the party. She does hot fit any of
- these three categories, but Betsy loves her 'so. '
When the girls at the party flnlsh playing games,
Susan's mother* (Susan is the girl ‘who invited Betsy to
the party)- glves the prlzes out to the girls whose
dolls.-have won the prizes according to the three, cate-
. gories\mentioned in the beglnnrng. Next, Susan's
mother “looks at Jennifer, Betsy's ‘doll, ‘and’ then ‘she -
leaves the room and returns with,6a prize' for the doll.
‘It is a_ gold. meddl réading. "The Best—Loved Doll." Betsy
and Jennlfer are wery: happy. ,
. \ \’,. . l
) - - ‘x\ : P
Schlck, Eleanor, ClAy in the Winter. London:» The Mac-
‘Millan Co., 1970.- .
" No school today!, Jlmmy s mother’ has to go to work,
blizzard or no bllzzard. But Jimmy and Grandma have a
- snow day. , i :
- Being s owbound is different from just 'being- insides .,
Everythlng 1s -somehow new and exciting. Jimmy plants a
garden in. J Jar,'makes a barn for his animals and has.
an 1ndoor plcn;c. But until he -and Grandma go outs1de,

LR
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it is' hard to imagine what a hlizZard_really is. ‘5'

AN

Ness, Evaline. Do You Have thé Time'Lydia. New York:
A 'E. P. Dutton and CO., 1974. ' ‘. VoL . ’ ’ ’ b
. -Lydia never has time to complete any of the nubher-

ous projects she embarks am. .

. [t

A}
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Stolz, Mary. Emmett's Pig. New York: Harper and Rowe,
- 1959, ST v S : '

. Emmett's room was fill%d with pigs that were banks,

stuffed, glasg,{pictures, r books. He had never seen

@ live one. He“wanted a pig more than anything in the
" world, . : : o .
' His parents explained that he could not keep one
~in the city, and even though he understood, he still
., wished fori'one of his own. . - : 3 .
.~ .Emmett was given a pig for a birthday present. He
went to a farm to see the pig. The pig stayed on the
farm.. . ’ R

-
N . : .
'

‘ t o . v _ ' I
Leaf, Munro. Fair Play. New -York: J.' B. Lippincotst, -
. 1967, ' _ . - L

' An amusing, cemmon-sense explanation of the rea-
sons behind laws, government,‘and rules of living with
others. : ' ) ' :

’
A

S . : P

iglund, Joan Walsh. A Friend Is Someone Who Likes You. -

New York: Harcourt, Brace and World, K 1958, .

~ With-'simplicity in text and pictures, this story &l

. demonstrates for small children some of the many "
happy surprises just waiting to be discovered in the.

. world around them, -

LI

s

Fox, Paula. Good Ethan. Scarsdale, New York: . Bradbury.
’ ress, "1973,"° } o L
. X_ Ethan's mother told him not to cross the street,
ut his ball Trolled acrogs the street. No oné would
- help ‘him get his ball back., ™But Ethan was a gopd
problem-solver and found a way to get the ball back
himself. He was clever in his method of obtaining
the ball. ' £ ' '

<
o

P

-Growing Older. New York: Holt, Rinehart and Winston,
. 1964, ‘ — v . : - .

) | This is the story of John's life.from when he was
a baby until he became an old man with grandchildren.'

i
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‘ Holl, Adelaide. Gus _Gets the Message. Champaign,'Ill.:
L Garrard PUbllShlng Co., 1974,
: ' . Gus was mean to animals by, throwrng rocks at them
‘ " "' His parents' talking to him didn't do much good. His
: - - mother played some animdl games.wi‘th ‘him so he would
' : not harm-animals anymore. -Gus learned. ta be kind and
C helpful to ahimals,- espec1ally hlS pets.
- I . _~ ‘ . . P
Buckley, Helen E. Grandfather and E. New Yorkt Lothrop,
. Lee and Shepard Co., 1959,

Everybody is in such.ra hurxry today, espec1ally
grown-up people. They hurry you so much it is hardly
any fun to do anything. Blg brothers and sisters are

. caught in “the’ hurry habit’ aIso. But grandfathers don't
- hurry, and‘ that is why the. little boy in the story. and
hls grandfather hawe so much fun together. '

. L

3 ’ . B Coe ‘4"" p
/ 4» s Wayne, Harry Randolph Here‘Comes.Jimmy! ‘Here+r Comes
. : ,Jdimmy's Dog! New York:, Holt, Rinehart and Winston,.
. » ’ :~ 1966.n
Jimmy has a problem w1th h1s dog followlng him to
, . school. This is.a story about how he learns to solve
v : h1s problem.: , - :
~ - . L ’ - | - . . P ,l
Lopshire, Robert.’ I Am Better Than You. . New York- .Harper -
and Rowe,” 1968. - . . ’
) "+ . Whe's the best Jlizard there is? The contest goes
- . on-all’ day«andmal&—ntght~-5am~rnsrstslhe Wlll win,
- but kete is, not S0 sure. S
.o. . w . . L P

A Kessler, Leonard Ladt One In Is a Rotten Egg. New-York- -

’ Harper and Rowe, 19609. ; : :
. This story is about. Iearnlng how to swim- and obey
the rules of the pool. ‘ T . o

~ g 0
' . T : _ - 1

A

. s

. _ P
¢ Whitney, Alma Marshak Leave Herbert Alo;gl ReadJ.ngM .
. . -Mass.: . Addison-Wesley Publlshlng Co., Inc., 1972,
AT . Jennifer discovers how to make friends wrth Her- -
: bert, the cat next door. '

o

. . . - e e ° . P

- S T Lasker, Joe. Mothers Can Do Anythlng. Cbicagoz Albert

' ' Whltman and Co., 1972. . °
» Story and 1llustratlons demonstrate many occupa—
tions of mothers, lncludlng plumber, dentist, subway »

,._cOnductor, and others. : o : L :

- o
. (S ) o R
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. frlendly, and stern Aunt Polly looks -young again.

r . |
Scott, Ann Herbert.

‘Blaine, Marge.

. " .Io M 5"’:"‘#-'
Schaelastic Book

Porter, Eleanor H. Pollyanna. New Yorks:
Services, 1941. C
When Pollyanna comes to- -town people’ start ‘acting L

strangely. Mean.people are nice, grouchy peOple are

. Pollyanna discovers a shaggared romance in heraunt's : ]
life. Can Pollyanna set rlght° T o

’
° - < T o

-'I‘ . { ‘e . . '\.4\ . : B b B
' Sam. New York: McGraw-Hill Book Co., . 5
1967. T S
Sam-always wants to play, but, his famrly does not -
always want to play with him. EVeryone is too busy.-
When Sam. touches a ‘key on his father's typewrlter, P
-his father shouts at him. When Sam cries, his family
. stops to notice. him, and they find the rlght job for ,
~him. N “
. - : P
The Terxrible Thing That Happened at Our o :
House. New York: Parents' Magazine Press, 1975. __— )
' The little girl's mother used to be a real moaher.a\\\
Somethlng terrible happened to change that., Mother: -
.went back to work as a seience teacher. That is when
everythlng began to be different. The children had to
wait on themselves more. C e
Father used to be a real father, too.  Father
began to prepare dinner. The Kids had to clear the -
table as father washed ‘the dishes with their mother. ™
. One day the little girl~bécomes very angry. She

E}

_Steiher, Charlotte.

yells—out-that no one cares anymore in this: house.
Everyone stops talking and looks at her. She explains
to her parents what the pioblem is. They llsten and
begin to correct the problem. With everyone's help
there is time for the fun things. Mother and Father’
become real agaln. s g ~ -

] ) ‘ ™ \ . P ‘
Tomboy's Doll N?w,Yorkf« LothrOpr"
..Lee and Shepard Co., 1969.- - e
Tommy's real name was’ Marle Loulse, but everyone - |
called her Tommy, because  she was a tomboy. She pre-_
ferred a ball gamé with her friend Billy. Tommy ' s
mother bought KHer a doll, Amanda, who had .a lot of -
" clothes. ’
' Tommy did hot know what to -do w1th the doll, but
she tried to please her mother by showing an interest SN
in the doll. Amanda, the doll, suffered one mishap’ '
after another until one day Tommy dlscoveredlwhat : o
" comfort a doll could be. - . e
Tommy learns the ways of. llttle glrls and dolls.




‘~Be1m, Lorraine and Jerrold. Tyo Is a Team. New York:
Harcourt, Brace and World,

Ted and Paul learn to,play together safely. They
learn to watch qut for thelr\surroundlngs. o

. J-"vl ! . . \

MamwERS C o

) - ’ - Py I

Slobodkln, Louis. Excuse Me--Certalnly. »New xork: Van-
guard Press, 1959, . ¥¥ *

.This book teaches good manners in a humorous man-
ner. Wlllle White is. the main cha acter, but he
learns from his neighborhood ‘friends, and chiefly from
’pollcemen, that courtesy can be fun : !

; - - BT
Slobodkln, Louis. ° Thank You--You re Welcome! Canada:"
The Vanguard Press, 1957..

Thank You and You're Welcome aré the warmest words
in our langudge. Courtesy and kindness are the wel-
~come themes of Louis Slobodkin's ingratiating book.

" .. .All young children respond to the spirit of repe-
tltlon, ahd Thank Yqu’ and You're Welcome \are used .,
throughout thls_story in a:way that is ;highly appeal-

ing and well w1th1n the grasp of even the very. yound.

|

MULTICULTURAL BACKGROUND

.
t

w Q

Los o ke e : P
Swim, Robert C., Paulossle, An ESklmO Boy. New York: Holt,
Rinehart and WlnStOn, 1964. ‘ _
Paulossie lives in the North and is an' Esvlmo boy. .

The story tells about Eskimo. llfe style and pPr sents us
'w1th Esklmo Vocabulary. '

. ¢

Martin,.Bill, Jr. I Reach Out to the Mornlng. U.S.
Bowmar, 1970. oo !

N The' person in this bookllmprlsons hlmself be

he cannot accept children of other rices. He dis
rcovers he¢ wants to'be free to try, with: reyes, ear
acceptlng more and more. .He finds that he delight§ ir
\Ehe dlfferences he meets, so that strangeness does
.estrange him and newness doesn't frlghten him, ‘He
wants to’ reach out to the whole human race. -

Sterlingr'DorOthY-“'Mary Janetr New Yorks: Scholastlc Bo vk
Services, 1959. o . S | -

oA




" Mary Jane is going to~be ne of the flrSt Neg o
children to go to Wilson Junior High.
it wouldn't be easy, and he is right., No one at s hool

~will walk or..eat w1th<her. They spill ink on her Books
and call her nameS." The' pain of going to an integrated
school’ is very hard to'bear, but Mary Jane doesn't give
up. - She learns she is not really alone.

t

o -

N = ;‘Pl

Holmberg, A.-R. ,Nomads of theaz'ng Bow.

U. "Government Printing Of ce,
ThlS book\ls abaut an In

to understand other ways tolco

1950,

unlcate.

i
4 3

« [N

-
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£

- Fife,, Dale. "Ride the Crooked Wlnd.

McCann and Geoghegan, Inc., 1973. _
‘This is a story about a'boy who must conﬁront and

reconc1le two. cultures,weach valuable. 1n Jits OWn way.

New ¥org\ Wm. Morrow. and

New York-

rd

P .

rrold.
51. .
This is a book about' a boy who doesﬁiﬁ‘want to go.
swimming with the‘others who are(colored ntil he =~
B learns it doesn t really matter.;

- Beim,.
’ Co.,

Swimming'Hole.

This book is about ‘the pro
b'rty.

oy

lems glrls face at pu—
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~
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'odz'Talk. ~~New\{{o

© %

-
> 9
s

1974,
Body \Talk is des1gned to
many possibilities of body la

' Charles,Scribner’s.
gelp children explore the
the me sages that can be sent,

1ldr
guage,lEQ\be aware of -
and. to suggest methods

. for the '‘to read others' ‘messages. .
L9 2 - - oh . .) . . i . )
o ' T : ) =.'.‘ o ,P,.I‘ .
Balestrino, Rhilip. Fat and Skinny. .New York: ‘ThomasyY.
’ B o * & ;

*Grandpa told her ., .

an, which- helps chlldren e

£+

N

%\ > ! : . : g
v B . J (_/ , . : 'I
‘Carlson, Natalle Savage. The-Empty Schoolho se.. New York" ‘
' - Harper’ and Rowe, 1965.7 . ’
- This is a story about a desegregated school and all
the problems 3 .the. ghrldren—have EO_face,~espec1ally :
Lullah. . Lo o
) o » \K \ .
N - N . ’ T %i’“‘ ke
RSONAL APPEARANCE - o) \; T ; il
o _ . | S u
e, Judy. Are You There God, It s Me Margaret. Brad— '
ury, 1970's, - - /

N,
d
. \ °
. .
3 ¢

WashlngtOn, D. C..b .




~Crowell Co., 1975. '

, 'The author of this- book explalns how our bod1es use
the fooed we-eat and why some foods have different effects
-on different people. Chlldren are introduced to the;
‘terms calorles a7d metabollsm. *

4 . : to ¥ . . N '
- @ P ‘
Roblnson,/Barbara. The Fatt\st Bear in the Elrst Grade.
New York: Random House, 1969. '
. This is a story about a little fat bear whp sald
no, thank-you to fattenrng foods so she could lose
"weight and fit into nice clothes and . play games w1th
the other bears. .

'Blume, Judy;A'Freckle Juice. 'Bradbury{ 1970's.-a
This:booklis about,a boy with fr7ckles.

. -3 . ; . . P ‘I,'l
Kotﬁer, Dorothy, and Eleanor Willis. I %eally lee Myself !
Nashville, Tenn.: Aurora Publishers , 1974. ‘ I
This book talks about liking-oneself. If a chlrd" !
listens to his parents and learns by hrs mistaKes, he
will learn to be l;ked for what he is and not what he
looks like. - , : H

)

Beim, Jerrold The - Smallest Boy in Class. New ‘York: " Wm, '
"Morrow and Co., 1949.: . ST
This is a picture'book about a boy who rebels‘F

. agalnst belng called "Tlny."w"

. N . . [ N
wle o . :

PH¥STCAL :HA’NDICAP.s; . IR . Y

oy . Te : o

- Fassler, Joan. The Boy with a Problem. New York: Behav—'
: ioral Publications, 1971. :
© ' ..~ ~_Johnny-is a boy with a problem. His problem is so
: ;»vblg ‘thatihe ‘doesn't feel ilke eating or doing his _‘
"~ - school work . {o) o) playlng ball. Many people try to help -
- hnny. The Suggestions do not work. It is 'not untll
\;-,_his frlend;rPeter, takes the .time to* really llstenfthat
:a«af" thnnj beglns to feel better.~ :

~

P, 1’_

'v: Wolf, Bernard._ Don L Feel'Sorry for Paul. .New York:
o 358 Llpplncott, 1974. - ;
C w* -~ This is an adVenture,story w1th a dlfference.j The

bOOk captures two action-filled weeks in the life.of
a handicapped. boy 11v1ng in a world made for people
w1thont handlcaps.f'i o h
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Lasker, Joe.‘ He S My Brother. éhicago- AIbert Wh;tman,
' 1974, ' P

‘A young boy- e ibes ‘the experlehces-of hls slow— )

- learning younger~brother at home and at school.
' . s \ :

. , ; .
. . . ' e m—— e Y
oV LI \ b : . . K . , \

Fassler, Joan. Howie Helps Hlmself."Chicagoz .Albert
Whitman, 1975. : .
'~+" '  Though he enjoys life with his family and attends
school, How1e, a Fhlld with cerebral alsy, wants more
. than .anything else to be able to move \ hlS wheelchalr
by himself, :

a * : . N _‘ P'
Leav1ne,‘Edna $. Lisa and Her Soundless W rld. New York°
Human Sciences” Press, 1974. o \\
+Lisa, is deaf., Most of the children|won' t play w1th
her because she can't hear them and -can'\t talk. When
the doctor tells her parents what is wrohg,’ they buy
her .a hearlng aid, and take her to a speg¢ial school. -
Then, for the flrst tlme, Llsa can hear lounds and say
words. - . < . -
: . \ .

. . l., 'r‘. ) . e i ’ - ‘ ! B P
' Berger, Terry.: One Little Girl. Nev York: Behavioral

Publications; Inc., 1971. :
Because she is somewhat retarded qrow,,
Laurie a "slow child." But Laurie. learns f
-only slow in doing some things. There .are
terestlna things that she ¢an do qute well'

Gold, Phyllis. Please Don't Say Hello. New York-- Human
i Sc1ence Press, 1975.

. . This book fulfills an urgent need for creatlng

" understanding attitudes to the deaf and by thi deaf at -

' the child's level. _~

This book tells abdut a boy named Eddie who moves

R

info a new neighborhood. Eddie is a severely 1sturbed'

child accordlng to the children in the neighborhood.
Eddie is autistic. He soon wins the affection'! of

those about him as he struggles to emerge from'the
bondage of hlS autlstlclshell

e

>
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Zolotow, Charlotte. Big Slster\and Little Srster.
‘ York: = Harper and Rowe, I96q
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'3

This is a story about - two s1sters and what they come
-to learn from each“other. , ’ . .

.
0

. ©
1.

. Bond, Gladys Baker. Boy_;n the Mlddle.‘ Massachusetts:
- Ginn and Co., 1972. b
oS Miek Dougan has a problem. He looks just like his
other two brothers. He wants to be thought of as ME,
- He becomes\thelfrlendly Qougan boy., '

4
P

. o - ) | _ p
: Lapsley\\Susan. I Am Adopted Scarsdale, N Y..~ Bradbury

Pres 1974. o
ggarles and his sister Sophre are in happy famlly.
- They enjoy cooking with their mother and helping their
father work on the car. Each night the whole family
®hares a bedtime story. The two children are adopted.
and Charles says, "Adoption means belonging."
. = '

| L P
Beim, Jerrold. Kid Brother. New'York- Wm. Morrow and
'Co., 1952, d ,

The boy in this story learns that a kld brother can
be a good friend yhen there is understandln&‘ B

Wittram, H. R. My Little Brother. New York: ‘Holt, Rine~
~ hart and Winston, 1963.
’ Jimmy and his s1ster play together, lOVe each other,
and have typlcal brother—and-slster problems.

° ' : P
Fledler, Jean. New York: Golden
. Press, 1966. ‘ o
Paul learns that he will have a. new. b other or
sister. Paul wants to give the baby a toy';, so he gets
a red truck. Then he finds out that he has a-brother
and a sister., Paul divide$ each pile of tays for the
twins into even plles. He is delighted w1ﬁh twins.

_ Y ’ o P
Jordan, .June. New Life: New Room. New York: .Thomas Y.
Crowell Co., 1975. N ' j S
. Mother is having a new baby, a the rest of the
children have a problem called "spafe." The housing
project authority has not come up wth a blgger
apartment. There will be six folks 11v1ng in a two-
bedroom apartment. Tempers are bound to become short
in over=crowded circumgtances, and privacy will have
to be given up.. The three children come up with a
“solution to the problem any apartment—dwelllng kids
can try. '

L

63




' ' : _ Do P
Schick, Eleanor. Peggy's New=Bt§¢her. ‘London: The Maq—

Greenfield, Eloise. She Come Brlnglng Me That thtle Baby

millan Co., 1970. \t

Peggy S newborn brother Peter is not what Peggy\had
in mind. He ‘can't do a ythlng at all and yet "the
grownups give him all t eir attention. Being helpful
isn't easy_either; everythlng she tries to do somehow
turns ‘out wrong, Children as young as three w111 sym-

* pathize with Peggy and be as delighted as she is when

she discovers. a unique way of keeping Pefer happy. It
is a very spec1al something that no one but a little .
"big" sister (or brother) would thlnk of. " v

-
(9

@ ) k’ V. . . ) : P' I

'wCarLey, Wayne. Puppy Love. Champaign, Ill.: Garrard
Publishing Co., 1971

. Leslie wants a puppy. Her father says he ‘and Les-
lie's mother have a baby brother for her. She doesn\t-
want a baby brother. She tells her mom she doesn't
like him. But then her father brings out a puppy and\

‘she is very happy. She names him "Lickin*s." Mother\\

asks Leslie to help with baby but she says she needs.
to care for the puppy. One day Mother has a cold and

- asks Leslie to look after-Jimmy, the baby brother.

ieslle says she doesn't know how to. -Mother says Just
eep him happy, the same way she keeps the puppy _
happy. Leslie plays with both; she dlscovers_gar;ng

- for a baby is uch the same. T " )

P

Girl. Phlladelphla and New York: J. B. Lippincott
Co., 1974.

Kevin wanted a baby brother but his mother brought -
a baby sister home from the hospital. Kevin did not
like his sister one bit. She cried too much and was
too wrinkled to look new. Kevin was sick the way his

- - parents fussed over the baby as if- ‘dhe were the only

baby in the world. However, something happened to let
Kevin understand how important a big brother can be.’
He even figured that his mother's arms could hold bo
hlm and~hls new baby 81ster.

1

L Y

N

Snow, Dofothea J. A Sight of Everythlng. Boston- IkmghUml'

.
.

Mifflin Co., 1963.

Purdie Popejoy wished he didn't have so many boy-
brothers and girl-sisters. It seemed they always
needed something and when they dld they borrowed the
money from Purdie. Purdie was’ sav1ng his money for a
wagon., With the wagon he would Be a big bug around
town hau11ng wood. If he had the wagon, the whole




family could rlde in 1t to the Fourth of July events.
When they got to thé celébration, Purdie found out it

takes a "sight ‘af everything"™ to make dreams coie true--

even a bunch of brothers and sisters. -
Blume v Judy. fTa]Les of a Fourth Grade Nothing. Bradbury v

1970's.
XT This book is about cop1ng with younger 51b11ngs.
\\

- t
Bradbury, Bianca. 'The Young Loner. ~New York:’ Scholastii&"
Book Serv1ces, 1970.
, Jay's lder brother:Mal ses him. Jay is afraid.
Jay wants to be able to win v r an older brother who
does everything better. , There lg an event that takes
place to change everythlng.

]

[

UNHAPPY HOME \EITUATIONS ' Cor /

-

\ . : :
It s Not - the End of the World Bradbury,

N

'pk is about %ivorce.

: .
stahek, Muriel| I Won't Go Without a Father. Albert
Whitiman and Co., I972. o

A child| from: a- one—parent home Plannlng for a.

» school event to which paremts are 1nv1ted brings Steve's

"« problem to crisis He slowly realizes thatxhe is not
. the, only ch 1d withgut both parents. Warm and affec-
L jXlonate relatives and friends help him find sources of
dult companionship land counsel, and this makes the
", situation more acceptable even if 1t cannot alter the -
- c1rcumstance, : ,

. . , - » ‘ P
,Fassler, Joan. Grandpa D1ed Today. ‘New'f%rk- Human
Sciences Pres 1971.
“ fThis is a story about.a boy named David and his
. grandfather, and the love and devotion that they
‘ﬁ shared. When |his grandfathej dies; David must Struggle

to understand |and accept his |death, and.in dolng so,’

, . o . R
Ga&dner Richard A The Boys ‘and Girls Book About D1vorée.
Scranton. Haddon Craftsmen, 1970. % ...
This is a book written for ch;ldﬁeﬁ on the subject
of divorce. It was prepared from data collected by the

he learns a 11 tle blt more 7bout llfe.




author durlng th1 teen gears of therapeutl work with

dlvorced parents and their chlldren._ The ook d1s-
. dren, and much that is explalned to. them i ~pp11cable
A A to their parents as well; ' . | ' ,\
-o o+ . - \ . . ’ ; \\ oo
) . ‘ \ : : ‘\\ .Pi' I
Goff, Beth. - Where 'Is Daddy? .\Boston. Beacon Press, 1972.
- This Is a book about a little girl called Janey-‘ .
dear.| She lived in a house with her daddy apd mommy
"and a\dog named Funny. But one day Daddy wasn't there
- angnore, and Janeydear didn't understand when her

mormy told - her, "You and Funny and I will be keeplng .

- house for a while." One ddy, ‘when her daddy did come,
‘ SR back, he S?ld "Janeydear, Mommy and I are going to get
3 a divorce." = But Janeydear d1dn t ynderstand that

, . either. a , I
‘\\A v : This bdok tells the,story 'of what- happens “to Janey-

dear after that. It shows what happens in a family
‘when parents get divorced. A divorce is hard to under-
stand without getting frightened. . Janeydear does get
frightened. and confused, but she- learns at last to

: understand a "little better and be happy again.

S o o - o I

' ~ Cleaver, Blll, and Vera. Where the L1111es Bloom. - New

York: " Scholastlc Book Services, 1969. .
Irrepress1hle fourteen-year-old Mary 11 has..___

& . - spunk to get along in the world. She vows to hold
B L, hgr orphaned’ famlly together and to\keep her dreamy
RS L7, sister from marrying a "villain." ' She becomes the

: most enterprlslng, tough, courageous,'and unforgettable

heroine.

~
-~

" - ) A ‘ o L I
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Harris, Audrey. Why Did He D1e° Minnesota: Lerner Publi-:

cations, 1965,
. . The book compares death 'with the cycle of the séa- '
o ns of the year. It is a good comparison in story ,
: Sform. A baby is born, a tree grows leaves in the

spring. A person grows,old-and dies and-a tree loses - -

its leav s 1n the fall Both die and a new cycle be-

gins. . ST , - . o
e GENERAL INFORMATION. RELATED TO - S \
BIBLIOTHERAPY IN THE S : : ‘
ELEMENTARY GRADES ‘ s o ' o
Lo ; 1f these books : are’ ordered through the Scholastlc Bqok Ser- -

v1ces, there is a kit that comes with each book thaﬂ can‘be
used as classroom follow-up and 1nteractlon 1n relatlon to

S8 Ak Co 66 ‘ !
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v ‘each- story. The act1v1t1es give the students a chan e to
vreuate to the characters in the storles.,; ) \
SRR ' : L RO o :
gy .ot . ‘ I
Coleman, Hl%a., Benny the'Misfit. New York: Schelastic
~ Book Se vices, 1973. . -
. Benny is upset because he has to leave his’ old
- school and be bussed to a school in a poverty area.
‘Benny feels it is unfair to have .to ride.thé buse
- because he wants to play ball with the kids after :
* schoo}. Benny calls the school a "dirty old city . I
_ school." But does learn to make. friends at the new ' g
‘& school. His parents are, angry because ‘he’ wants to _
o . play after school w1th his néw fr1ends rather than - ’
o rlde the bus home.

. , < St . v s v-uI
\ Stolz, Mary. " The Bully of Barkham Street. New- York: Dell.
- Publishing Co., 1963, i - ‘
- Martin Hastings is.always in trouble. 'Adults-yell
‘at him~and then get angry when he tries to explaln. SN
His classmates 1augh at him, and.his teacher is unfa1r
to him, . .
: -Martin's dog Rufus is the only one in the world he N . )
~ can talk to. Because Martin doesn't. try, hi% parents
fsay they are 901ng to give ‘the- dog away., 4 y . . o

\ I
Konlgsburg«, E. L. From the Mlxed-y{axS Files of/ Mrs. Bas:.l E.
“Frankweller.,,New York.:. Dell&Publlshlng/Co., 1967. |- .
Claudia makes careful plans to run-away. . Shé plans L.
to be gone long enough: to teach her pare nts a lesson SR
in "Claudia appre01at10n." She inwites/her brother to . -
'go:with her because he'is miser and will have money. - v
. They take np residence in the Museun of Art.. Claudia ° oo
meets. two problems: she feels just the Same, and she -
‘wants to feel different; and she finds a beautiful:
statue at the museum and .won't go home until.she finds
. ~out who made it. 'The former ownér of the statue, Mrs.
¥ - Basil E. Frankweller, helps Claudla f1nd a way to go
‘ home. ' y ‘ L : L s

- : v 7

) ’ N -

14

. - : ' ‘t P, I
Mann, - Peggy.f My Dad Lives in a Downtown Hotel. New Yérk. ‘
Scholastic Book Services, 1973. ce
. This book is about a boy who has difficulty adjust- -
. ing to his mother's and father's divorce: He llves : i
~with his mother, and he visits his father in a hotel.'
- Joey thinks it his fault that his parents parted.
He thinks' that if he promises to do all the things his
father asked him to.do,”his~father will come batk.
_This is not the case. Joey must adjust to the di- ol
Vorce. ’ '

Lot

. m——
(EY

\

"i' 'v ~: 67

4




Clymer, Eleanor. My Brother Stev1e. New York: Scholastic
' Book Services, 1967.- '
. Twelve-year-old Annie's father is- dead, her mother
has left her and her. brother Stevie. Grandma cannot
handle Stevie. Annie ‘does not. understandoﬁhy she has.
.to take c¢are of her brother. She wants to do thlngs
‘with her’ frlends.t*When Stevie starts getting.into
\ trouble, Annie’ seeks help' from'his third~grade . teacher,A
" whom he likes. With the teacher's warm support, -and
" the positive experlences they share, Annre gains a
new understanding of herself Stev1e, and. theyr grand—
o mother.- _ , { v
R . ‘ : o ‘ - N E '/,/
"+ - Pevsner, Stella. New Girl. New York: ”Scholastic Book
b Services, 69,
inal t1tle of th1s book is Break a Leg.
“Fran thinks the summer\w1ll be filled. w1th m1sery.
"'Her best friend issaway at camp. Everyone is gone - '
- except for Veroniga, a creepy new girl from: Hollywoodw
- Fran becomes involved in a "Summer Theater Project for
‘Kids. ‘The fun beg fis,-and there is a- blg surprlse
about Veronlca. LS ) v . ~ i

“ . \_.I
Perl, Lila. That Crazy Aprll. New York: _Soholastlb Book.
" I'Sevices, 1974. e i
Cress spends a terrlble month~of Aprll She flghts
with her best friend: Davey. Her favotrite cousin goes
~to Ireland. Cress's "liberated" mother only makes
thlngs worse. Cress .wonders if she will ever get -
through the crazy, mixe@-up month of Aprll

P 4

~ . PR

. . I

Spears, Elizabeth'George. *The Witch of Blackblrd Pond New
York: Dell Publishing Co., 1958.

- Kit Tyler had been raised in the Caribbean, but now

£ she was an orphan, unloved and alone, dependent on .
relatives she had never seen. Awaﬁtlng her in her new . -.
~home were susp1c1ons and loneliness. "’ The master of the '
"house despised Kit. The man who claimed he loved her
abandoned her to the circle of ter:or. There was no-
where to turn, no one to help, no way to escape the
evﬁl clalmlng her as a v1ct1m. - . N

\
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.. *  SAMPLE EVALUATION SHEET |
s .. FOR TEACHERS
BN ' .
- . . * »/ .
. . Name of child ' e
: - = ’ . . . g
" Grade ..Date of evgluation
) ‘ : . 3 e ) ’ y : » o '
¢ ‘ . A ' — : " Somew Ng% at- .
L LI Lo s Often times = All ‘
:'l; OVegly sena;t;ze to cr1t1c1sm
2. Dlstractlblllty or attentlon
'span 1s a problem. .,
‘3. Disturbs otherlchildreﬁ”, ' : \
4. _ Daydreams
;?[‘5; ’Pouts and sulks R '
7 . - . =
. 67 Mood changes quickly and. - :
e drastlcallyf *
N 7. Quarrelsome B 2
. 8. Submissive attitude toward
authority v
9. . Restless '
ldf Exb;;aple, impulsiye u i ) ‘
11. Excessive-demands for S . :
teacher's attention
. o i \.,[
12, Appears to be unaccepted by vt o
. group , : .. 1 . "
§ B o
, 13.- Appears to beseasily“léd' ’ ’
_\astray by other.children.
o u) ] - -.. - ) g =
14. Interaction in peer group i
15. AppeérsAto lack leadership*. ‘-
: ;16. "Fails to finish th%ngs he )
' starts . N I
17. Childish and immature '




h r

-

Some-
times

Not at
a1l

Denles mlstakes and blames
others \

~. Often -

Does not get along w1th other
‘chlldren

'Uncdbperative'

'8

Ea511y frustrated 1n efforts

[y

Uncooggrat;ve w1th.teacher

Difficulty.inllea#ning.*




 Name

'.'Grade < 'Date of evaluation

1.

20 .
. ' ever meet problems or situations like this? How do they

3.

4.

5..

G-

7.

8.

rSAMPLE EVALUATION SHEET
: FOR STUDENTS -

e

What was the maln problem that . o s had to face?
Do boys ang girls in your town, school,‘or nelghborhood

méet the 31tuqtiono?

@ .

How did char ters change durlng the story?

How is the work Trgplay in“this story . 51m11ar to what -
we do? = How is it different? k ¢ .

A g
If you had been. Ln\thxs situation, what dec1s1on would
you have made?. Why? (_ e

‘

What was the most 1mportant decision that

. had: to make?

Q

Why do you think . . felt or behaved "the way
he did? . " .

v

How drd' . __‘influence other people“

If you llved next door to - . would Qou like

' . to play W1th or. visit him?

Do all the people in thls racial or rellglous group

behave 1n*thls way?

v

_Can you ‘tell another story in Wthh there 'was ‘a s1m11ar
: problem? X : -

-

‘Do yoh think the author really understood the way boys

and girls feel? What part of the book tells you this?
(11'266) , _

LS
: v




SAMPLE EVALUATION SHEET
FOR PARENTS :

'Name of child - . - o
EE ! S
Grade_. .- . Date of evaluation

o . ot ' o 1l¥' R . Some- Not at
L . L . Qften times __All

l. Picks: at thlngs (nabls, fﬁmmas
halr,wclothlng)

2, Sassy to grownups E f

3. Ptoblemsﬁwitﬁ keeping or
making friends

4. Excitable, impulsive

‘5.  Wants to run-things

"6 'Sﬁcks or «chéws (thumb,
~clothing, blankets)

'7, Ctiés easily or often

8. Carries a chip on hlS shoul-
der v [ N

2. Daydreams

10. Difficulty in learning k

11, . Restless 1n the "squlrmy" .
' ' sense s

12, Fearful (of new s1tuatlons,
new people or places, 901ng
- to school)’ .

» . "

13. uDestrdctive

~ 14, [Tells lies or stories that
aren t true

'15.. Shy o L

16, Gets into more trouble then
: others the same age .




. . .. - Some-. Not at
- Ofte times - All

° 3 Y
17'~°Speaks dlffe:entlj f\aqkoﬂmms : N
the same age PR . \ '

— —
Denles.mlstakes or blames
others

Quarrelsome, pouts,ﬁand sulks

8 .

Steals

\

Dlsobedlehtrwcf obeys, bu;V
resentfullyo -

Falls to flnlsh/sblngs

Worries more thazjzthensl N
" (about being alorle, 1llh s8, |
or death) L |

R4

Feélings‘easily hurt

Bullles others

Unable to stop a repntitlve;
act1v1ty i

ﬁef; .

Cruel,

‘Childish or immature
Y

‘Distractibility

Frequeént illness ’
Doesn' t~llke oxr doesn't -
follow rules ox restrlctlons

. Flghts constantly

Lo i

o Doesn t get along well thh )
siblings )

2

Easily frusﬁfated in efforts

)

Disturbs other children

ﬁasieall& an unhappy child

Problems\with appetite

b




2

T4

N

Some- Not at -

-

~ 38, Stomach aches : f

times All

39. . Problems with sleep

40. Other aches and pafns__ ]
':41, ,Vomiting-and.naﬁséa, 1: : |
42J'%Feels cheated;in\famfigjciéclé :
43, vféasts‘ahd brags = - . Ka&
%p,;‘JAQ;; Leﬁs self be -pushed ardundAf' .
' S : - — °

g,




